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Marylandos Bridge to Excellence Master Plan

Authorization

The 2016 Bridge to Excellence Master Plan Annual Update is authorized by the following:
. Section 5-401-, Comprehensive Moster Plans, Education Article of the Annotated Code of Maryland;
. Public Law 1LL-5, Americqn Recovery ond Reinvestment Act of 2009;
o 20L6 Maryland General Assembly Legislation House Bill 999, Commission on Innovation and Excellence in

Education, Chopter 702;
. 2O16 Maryland General Assembly Legislation House Bill 4L2, Assessment Administration and Provision of

lnformation, Chopter 264; and
¡ Section 7-2O3.3, Education Article of the Annotated Code of Maryland, as enacted by Senate Bill

533/House Bll4L2 of the General Assembly of 201,6.

Background

ln 2002, the Maryland General Assembly enacted the Bridge to Excellence in Public Schools Acf. This legislation
provides a powerful framework for all24 Local Education Agencies (LEAs) to increase student achievement for all
students and to close the achievement gap. The Bridge to Excellence legislation significantly increased State Aid
to public education and required each LEA to develop a comprehensive master plan, to be updated annually. Each
LEA shall develop and implement a comprehensive master plan that describes the goals, objectives, and strategies
that will be used to improve student achievement in each segment of the student achievement. Additionally,
each annual update will include detailed summaries of the alignment between the LEA's current year approved
budget, prior year actual budget and the master plan goals and objectives.

ln 20L6, the Maryland GeneralAssembly passed House Bill (HB) 999, the Commission on lnnovation and Excellence
in Education, and HB 412, Assessment Administration and Provision of lnformation. HB 999 outlines the reporting
structure of the 20L6 and 201-7 Bridge to Excellence Master Plan Annual Update, which limits specified
requirements to be reported in the master plan annual update for these two years. HB 4I2 outlines assessment
reporting details specified in the new Education Article Section 7-203.3 for each assessment administered in each
LEA, and the information that shall be provided for each administrated assessment. Below you will find the details
of House B¡ll 999, House Bll472 and Section 7-203.3 demonstrating the revisions that must be included in the
2016 and 2017 master plan annual updates.
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Executive Summary

I.A
I. Introduction

The fundamental purpose of the Board of Education of Wicomico County's Annual Master Plan Update is
to increase student achievement and eliminate learning gaps for all students in all schools. The Master
Plan includes strategies and action steps that incorporate research-based best practices including: the use

of proven instructional practices to meet the needs of all students, the infusion of technology to support
and enhance the learning process, on-going systematic professional development, and the use of data in
the decision-making process. Decisions about the allocation of resources are linked directly and centrally
to decisions about improving student learning and ensuring that all children receive an adequate
education. The Master Plan, organized around four strategic priorities, was developed with broad-based
community input and promotes academic excellence for all students.

5

Strategic Priority #1-: High Student Achievement

Standards and Assessments- lmplementing more rigorous standards and assessments aligned to the
new standards now known as the Maryland College and Career Ready Standards in order to
fully prepare all students for college and career in the 2l't century

Strategic Priority #2: Data Systems to Support lnstruction

Building our technology infrastructure to support instructional decision making and reporting and
monitoring of student achievement as well as providing for PARCC testing with/by technology

Strategic Priority #3: Great Teachers and Leaders

Designing teacher and principal evaluation models in collaboration with the respective negotiating units
with a focus on professional development and retention of highly qualified teaching staff

Strategic Priority #4: Support to Low Performing Schools

lmplementing strategies to support low performing schools, to improve student achievement, reduce
the achievement gap and address school climate and culture.
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Since the inception of the Wicomico County Bridge to Excellence Master Plan in school year 2003-04,
significant progress has been made by students in this school system. The Master Plan has provided an
excellent guide for the staff and administration in their efforts to improve student academic achievement.
f he 2017-20L8 Master Plan Annual Update will outline the county's efforts to continue its implementation
of the Maryland College and Career-Ready Standards (MCCRS), address the disparities in achievement
that exist with our underperforming populations including but not limited to students receiving special
education services and students with limited English proficiency. The District assessment summary will
provide information related to the required District and State assessments, the purpose of the assessment
and associated accommodations provided.

II. Budget Narrative
a. Fiscal Outlook and Changes in Demographics

The Bridge to Excellence in Public Education Act requires each school system to clearly identify "all sources"
of revenue. This document discloses all sources of Federal, State and Local education dollars for the
operating (current expense) budget of Wicomico County Public Schools.

Wicomico County is a mostly rural area of the Eastern Shore of Maryland with a population of LO2,577
(U.S. Census Bureau Quickfacts, T/1,/16l.. The county seat is Salisbury, a city of 32,899. The median
household income of the county is 552,301 with 1,4.7% of persons living below the poverty line. Median
income in the state of Maryland is574,t49 with 10.1% underthe poverty line while the nationalfigures
are 553,482 for median income and 1,4.8% in poverty (U.S. Census Bureau Quick Facts). Wicomico County
ranks 23'd out of the 24 school systems in Maryland counties for wealth per pupil, 5277,692.
Wicomico County and its school system were both established under the Constitution of 1867. By 1868,

twenty-four one-room schools had been authorized for construction to bring basic education to children
in all parts of the county. During the 2016-201-7 school year,92.2%o of school-age children in Wicomico
County attended public schools and 7 .8% attended nonpublic schools. As of September 30, 20L7, public
school enrollment was l-4,889 in grades pre-K through t2 ín 24 schools (16 elementary schools, one
elementary/middle school,3 middle schools, one middle/high school, and 3 high schools). A new building
for West Salisbury Elementary School is currently under construction with an opening date set for August
20L8.

The diversity of the Wícomico County public school system continues to grow. ln the 2016-201-7 school
year, African Americans comprised 353% of the public-schoolenrollment. While Hispanics made up only
93% of the school population, up from 8.6% the previous year, they are the fastest growing minority in

the schools. Asian students totaled 2.9% of the Wicomico County public school population.

The Wicomico County Public School system is fiscally dependent on Wicomico County and the State of
Maryland to appropriate funding for its operations. Accordingly, the financial condition of the Board is
impacted by the financial condition of these funding authorities. During FY 2016 the Board received 2O.1%

of its district-wide revenues for operations (current expense) from Wicomico County compared to70.7%
from the State of Maryland. State aid makes up the lion's share of aid for education. Overall state aid
increased by almost S0.gZ mill¡o n; 5.L8% over FY 2016.

Capital projects are reflected in the planned spending of county and state funds detailed in our 5-year
Capital lmprovement Plan (ClP) and must be submitted annually to the county and state for their approval
before any funding commitments. The Capital Projects Fund projections recognize the reality of the
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econom¡c situation facing our state and county. While our S-year CIP presents our school system's needs,
the 3-year budget projections reflect the reality of what we can expect.

The school system strives to help children and families overcome potential obstacles to education,
obstacles that may include low income, special medical and learning needs and the need for non-English
speakers to learn English. As of October 3t,20L6,64.9% of Wicomico County students were eligible for
free and reduced meals (FARMs), an indication of financial need. Eight of Wicomico County's 24 schools
will receive Title I funds in2017-2OI8 for additional educational services to meet the needs of the county's
poorest children. Special Education services are provided to L2.5% of our student population, ages 3-2L
and English Language Learners (ELL) comprise a fast-growing population of approximately 5% of Wicomico
County students, an increase of O.4% from the previous year.

This set of demographics, a high rate of student mobility and limited local resources (due in large part to
a revenue cap enacted in 2002) present challenges in Wicomico County as the school system works to
provide a first-class education that meets the needs of every child. Despite economic conditions that
continue to present challenges, many great things are happening in Wicomico County Public Schools.

b. lmpact of changes on the school system and the master plan goals and objectives

With the continuation of the Maintenance of Effort (MOE) funding for FY2O77, the Board continues to
monitor closely the use of funds to meet the needs of a very diverse and large at-risk population of
students (76.4%l while at the same time continuing to challenge the gifted and talented students. To assist
with this challenge, the Board continues to utilize zero-based budgeting. Requiring all divisions within the
organization to provide first dollar support justification and performance data enhances the likelihood of
an effective budget process.

Major initiatives in FY 2018 include the following: appropriating S1".6 million to address student discipline,
safety and school climate hiring 3.0 FTE behavior intervention specialists and 4.0 FTE special education
teachers (Strategic Priority #4); and appropriating S.S m¡ll¡on to address literacy initiatives in our schools
including hiring 7.5 FTE elementary reading intervention teachers (Strategic Priority # 1). A priority for this
upcoming fiscal year is to improve technology for our students' instructional use. Wicomico County fully
supports, and will work with the State in development and use of data systems to improve education
through the statewide Maryland Longitudinal Data System (Strategic Priority #2).

The literacy initiative, supporting Strategic Priority #L, has focused all content areas on the importance of
early literacy at the elementary level, and disciplinary literacy at the secondary level. Early literacy efforts
are aimed at providing our neediest learners with early interventions designed to allow them
opportunities to catch up with the¡r peers.

July 1, 2016 marked the start date for Superintendent of Schools, Dr. Donna C. Hanlin. Dr. Hanlin has

brought a new vision to our school system for future planning.
Wicomico County Public Schools aspire to be:

o A public-school system rooted in a culture of respect, transparency and collegiality; where trust,
the quality of relationships and empowerment are clearly understood to be the foundation for
success;
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¡ A public-school system committed to safe schools; created through a careful balance of clearly
communicated and enforced expectations and an atmosphere where students know that
teachers and administrators believe in them;

r A public-school system dedicated to meeting the needs of each student from the most gifted to
the most challenged; focusing on early literacy, student engagement in authentic problem solving,
and innovative instruction that encourages creativity and preparing students with 2l-'t century
skills necessary to successfully enter college or the world of work.

o A public-school system our community believes in - where teachers compete for jobs, employers
compete for well-prepared graduates, families choose to live, and businesses aspire to relocate
because of its reputation built upon the pursuit of excellence in providing an outstanding
education for our community's students.

These visioning points are helping drive all decision making involving this year's budget and will help to
drive our priorities for strategic planning as we update our Bridge to Excellence Comprehensive Master
Plan for FY 2018.

Responses to Clarifying Questions

Revenue and Expenditure Analysis

L. Did actual FY 2Ot7 revenue meet expectations as anticipated in the Master Plan Update for 2016? lf
not, identify the changes and the impact any changes had on the FY 2016 budget and on the
system's progress towards achieving Master Plan goals. Please include any subsequent
appropriations in your comparison table and narrative analysis.

Yes, the revenue received in FY 2017 was as anticipated and shown in our FY 201-6 Master Plan

Update. There were no supplemental appropriations received. Revenue as expected enabled
us to continue our work toward achieving the Master Plan goals and focus on our vision of
educating each student to his or her full potential which will enable them to become a
responsible and productive citizen in our society.

2. For each assurance area, please provide a narrative discussion of the changes in expenditures
and the impact of these changes on the Master Plan goals.

Standards & Assessments: Overall the use of funds was as intended to implement
Master Plan initiatives and accomplish goals.

Data Systems to Support lnstruction: Overall the use of funds was as intended to
implement Master Plan initiatives and accomplish goals.

Great Teachers & Leaders: Overall the use of funds was as intended to implement
Master Plan initiatives and accomplish goals.

Turning Around Lowest Performing Schools: Overall the use of funds was as intended to
implement Master Plan initiatives and accomplish goals.

a

a

a

a
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III. Executive Summary Goal Progress
PARCC Reading Language Arts 3-8 and English 10

Wicomico County PARCC data for ELA grades 3-8 show small increases in the percent of students scoring
at the "met/exceeding" levels from the 2016 to the 2017 PARCC administrations despite remaining below
goal. The "All Students" group increased from 32.6%to 34.9% at the 3-5 level and 32.6%to 34% at the
6-8 grade levels. The Special Education subgroup increased slightly from 4.6%to 6.6% at 3-5 levelwhile
decreasing from 3.4%to 2.4% at the 6-8 level in 2017.

The Limited English Proficient subgroup experienced decreases at both 3-5 and the 6-8 levels. ln grades
3-5 this subgroup decreased from 5.I% to 2.7% between 20L6 and 2017 while at the 6-8 level the scores

dippedfromL.S%toonly1.1%meetingorexceedingexpectations. Bothlevelsare wellbelowthegeneral
education population performa nce.

Two other subgroups are also showing performance gaps, although not as drastic as SPED and LEP. These

are the FARMS and African American subgroups. ln grades 3- 5 FARM students increased from 23% Io
24.8% while the African American subgroup increased t6.I%to 18.6%. At the 6-8 grade level the FARMS

subgroup decreased from 2L.4Yoto 2O.9Yo while the African American subgroup decreased trom 75.4%lo
14.1%.

The major challenge in ELA for all groups of students in grades 3-8 is to increase their general reading
level. Large numbers of students in grades K-8 are reading below grade level as identified by several
measures. These measures include not only PARCC data, but also the Benchmark Assessment System
(BAS) and the Reading lnventory (Rl). Preliminary PARCC data confirms predicted low student
performance is showing similar results as defined by our other two measures. Trends seen in the
elementary data also support the need for continuing interventions at the middle school level. ln the
20L4-2015 schoolyear, in response to 6-8 Rl and MSA data, a Reading Lab was set up in all middle schools.
Data does suggest that as students proceed through the grades, the percentage of students not reading
on grade level decreases, however these numbers are still high and prevent student success.

It is evident that many of our students begin school with varied emergent reading and writing skills

correlated with the level of poverty experienced by more than half of Wicomico county school age

students. Currently, 43% of The students entering Kindergarten have not attended Pre-Kindergarten.

Kindergarten Readiness Assessment (KRA) data from 2Ot6-2017 indicate that only 33% of the students

entering kindergarten demonstrate readiness, indicating the majority of students start behind. Students

who enter school lacking the literacy background or the language skills that are necessary to succeed

must be provided with early interventions. Poverty and lack of school preparedness lead to deficits

which schools must overcome with robust programs targeted at student growth.

ln analyzing the data and making instructional recommendations, it is important to note that 83% of the
Wicomico County Public Schools African American students are also included in the FARMS subgroup. Of
Wicomico's L6 elementary schools, six have FARMS percentages greater Than 70% and five more have

rates greater than 50%. The remaining schools all have FARMS rates of at least 40%. Our efforts are
particularly targeted at intervening at the earliest possible time in a student's career.
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While the percent of SPED students receiving reading intervention varies from grade level to grade level,
the range of support in grades 1- - 8 goes from a low of 42.6% of SPED struggling readers in Kindergarten
Lo 82.4% of SPED students in grade 1. All grades but Kindergarten are providing 64%o or more of the
struggling SPED readers intervention.

The percentage of ELL students reading below grade level and receiving reading interventions is much
smaller. However, those challenges are increased with a need to support and develop vocabulary,
listening and speaking skills. While our ELL students enter our schools with sk¡ll levels similar to struggling
early learners, they may enter our schools at any grade level. For that reason, we need to ensure
interventions are available at all levels.

ln a school system where student mobility is high, consistency of instruction and intervention is essential.
Students who are not reading well struggle to access the same rigorous curriculum as those students who
do. Our efforts are particularly targeted at intervening at the earliest possible time in a student's career.
The district added five general fund elementary reading intervention positions for the 2OL5-201.6 school
year,7.5 additional positions for2Ot6-2O17,and three additional positionsfor20LT-2018. lntervention
teachers and special educators work collaboratively to address the needs of students reading below the
expected grade level. These additional general fund intervention positions have increased the number of
students who participate in research-based intervention, but currently, the need still exceeds the available
intervention slots due to the available funding.

The goal of the Maryland College and Career Ready Standards are to provide high quality instruction in
order to prepare all students for college and/or careers. To achieve this goal, students must read at the
expected level in each grade beginning in kindergarten. Beginning with the KRA's results, teachers as early
as kindergarten officially begin the learning plan for each student to ensure they are utilizing diagnostic
tools to inform the educational delivery model best suited for each student to excel. ln Wicomico County,
teachers continue to analyze their students' progress through the Benchmark Assessment System (BAS),

Reading lnventory (Rl), and local reading and writing assessments to guide each student's path, whether
the student requires remediation through the Response to lntervention (Rtl)model or extension as a high
performing learner. Research shows that early intervention is key. (Allington, R. 20L3. What really matters
when working with struggling readers. The Reading Teacher (66,7,520-530); Fountas, l.C. & Pinnell, G.S.

2012. Guided Reading: The Romance and the Reality. The Reading Teacher,66(41,268-284. doi:
10.1002/TRTR.01123; Hunter, P.2012.lt's not complicated! What I know for sure about helping our
students of color become successful readers. Scholastic: NewYork.; Pressley, et al. 2000. A study of
effective first grade reading instruction. Scientific Studies of Reading.)

Literacy and improving reading proficiency among our students form the highest priority for professional

development initiatives. Students with special needs in the area of reading (gr. K-5) have the opportunity
to participate ¡n targeted reading interventions. Students are given an informal reading inventory and

those results as well as formal assessment data are reviewed. The students are then matched with a

reading intervention that best meets their specific reading needs. The following research-based
interventions are available: Wilson, Fundotions, Leveled Literacy lntervention (LLl), and Read Noturally.
Due to the transient nature of the students in Wicomico County, there are reading interventionists or
special educators in each elementary school that are trained in the listed interventions. This allows each

student to continue to consistently participate in a research-based intervention, even if they move to a
new school.
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lntervention programs have produced somewhat mixed results over the last years regarding the
percentage of "on level" readers. The percentage of "on level" readers as measured by BAS scores are up
at the K-2 level when comparing the 2015-1.6 school year to the 2016-17 school year. Kindergarten spring
scores went from 52% to 7O%, first grade scores went from 59Yo T.o 68% and second grade scores went
from67%1o71%. Rl scores did not show an increase in the percentage of "on level" readers; in fact, in
some grades this decreased. Second grade spring scores went from 49%to 47%,third grade stayed the
same at 52%o, fourth grade went from 59%Lo 50% and fifth grade went from 67%to 5t%

The 2017 PARCC data clearly indicate a need for additional strategies to focus on improving student
learning for students requiring special education services, those with limited English proficiency and
others failing to make progress towards meeting State performance standards. The data directed the
school and county to focus on the opportunities within our English/language arts (ELA) instructional
program to ensure that the needs of all learners are being met by delivering a high quality program based

on educationally researched sound programs with proven results among similar populations.

Research over four decades has demonstrated that students who enter school with a background in
having been exposed to adults reading aloud and engaging children in conversation, are more likely to
perform at higher literacy levels. During The 2017-2Ol-8 school year, three schools will pilot the Fountas
and Pinnell lnteractive Read Aloud program in grades K-2. While read aloud has always been a part of our
early grades program, this is a move toward consistency across the district.

As a result of efforts in the Middle School Reading Labs, students enrolled in the labs are showing
promising results. ln addition, reading labs were extended to summer school students during the summer
of 2OL7 and will continue to be available during the 2017-18 school year at Choices (alternative) program.
With that said, the Reading Lab initiative will continue, as funding allows, until gaps are eliminated.

While high quality, standards aligned instruction must provide rigorous instruction for all students,
subgroup data indicate the need for specific strategies for those identified groups. Special Education
students are taught using the co-teaching model in core classes that have both targeted subgroups and
general education ELA students enrolled. Modified instruction, using side by side differentiated lessons
plans, will be used as needed to meet the unique needs in the regular ELA classroom.

The co-teaching model and the use of differentiated lessons support small group instruction in the regular
ELA classroom. Special educators, ELL and ELA teachers work together to address students with special
needs. Funding to write additional differentiated lesson plans was provided and teachers began writing
additional lessons during lhe 2017 summer.

Oral language development and vocabulary are often a challenge for students in poverty and English
Language Learners. The Vocabulary lmprovement and Oral Language Enrichment Through Stories
(VIOLETS) program was purchased for two schools, West Salisbury and Prince Street which have high
enrollments of ELL students. As funding was available kits and training were provided to extend this to
other schools with high ELL populations. Currently however, funding will not enable this to be extended
to all elementary schools.

The decrease in the percentage of Limited English Proficient students scoring at the proficient level, from
5J% to 2.7% proficient (grades 3-5) on the PARCC assessment, make it clear additional strategies and
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supports are necessary for continued progress. Students at all grade levels are included in all general

education instruction and receive targeted assistance with an ESOL teacher. The resource, Longuoge
Power was approved and purchased with a combination of Title lll and generalfunds. Longuoge Power;
a supplemental English language development program provided by our ESOL supervisor through Title lll
funds builds students' listening, speaking, reading and writing skills through high interest text sets and
systematic lessons. The program is research based and supports best practices on language acquisition as

well as the importance of allowing more time to read. The program supports developing content
academic language, building prior knowledge, facilitating thinking and language and is being utilized by
classroom teachers and ESOL teachers. The lessons are aligned to the identified elementary themes within
the curriculum thus increasing time for reading outside the reading classroom.

Additionally, at the middle school level, teachers will continue the implementation of strategies from the
Notice and Note for Expositorv Text and Notice and Note: Readine Nonfiction by Kylene Beers and Bob

Probst. The strategies from this resource continue to help students look closely at text, interpret meaning,
and reflect upon text. Notice and Note for Expositorv and Nonfiction Text was selected as a research based
resource that could be used in all content areas with all students, including targeted subgroups. The

resource includes specific strategies for summarizing, notetaking, and a variety of other reading strategies
that help students to access text. The text provides suggestions for modifying strategies to meet the needs
oftargeted subgroups.

As the district's knowledge and understanding of the demands of the Maryland College and Career Ready

Standards has increased, local curriculum has been developed using the PARCC Curriculum Frameworks
and Maryland State Department units as models. Requirements for unit development included a focus on
close reading of complex text and evidence-based responses, writing in response to reading, suggestions
for meeting the needs of all learners through UDL, strategies for increasing understanding for students
with limited English proficiency, appropriate guided reading practices, integration of content areas,
inclusion of a balance of literary and informational text, and a balance of writing types for responding to
reading. Technology resources are included in all units.

Local assessments measuring student progress toward meeting the demands of the Maryland College and

Career Ready Standards have been developed to more closely resemble the PARCC assessments. These

assessments are critical in determining how students are progressing toward achieving proficiency on the
PARCC assessment and in reducing achievement gaps. Early in the school year, students are assessed in

the area of writing. Local diagnostic writing assessments that require students to respond to a prose

constructed response (PCR) are utilized in grades three through five. Throughout the year, performance
is monitored through additional local assessments. Both evidence based selected response (EBSR) and
prose constructed response items (PCR) are utilized in the assessments for grades one through eight. The

PARCC rubric is used for scoring the PCR.

Local interim assessments, specific intervention program progress monitoring tools, and the PARCC

assessment will provide formal data to be used at both the school and system level in determining
instructional effectiveness. Just as we did during the MSA period, data will be continually analyzed to
make sure student performance is increasing. When it plateaus or meets all targets, initiatives will be

examined for revision or changes. Units will be revised when data suggests the need to do so. School

teams will follow student achievement progress using local assessments focused on the MDCCRS in

alignment with the demands of the PARCC requirements to ascertain the trajectory of each student's
learning path.
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Using local funding, ten laptop carts were purchased for dedicated use in Middle School ELA classrooms.

These computers allow students to research topics, compose, and read digital text; all skills that are

required on the PARCC assessment. Many SPED and ELL students in Wicomico County, along with a

number of their peers who do not receive these specialized services, lack advanced computer skills that
are required. More frequent access to technology will help students become familiar with the PARCC

format and develop the skills needed to score proficient or above on the assessment.

At the high school level only 45.7% of all students received a Level 4 or 5 on the English L0 PARCC

assessment for the 201"7 school year. While this data shows a 5.9% increase from the 20L6 scores and a

L4.8% two-year increase, it is a point of concern thaT54.3% of all students are not meeting or exceeding
expectations on the assessment. The only student group that did not make growth from 201.6 to 201-7 is

the "two or more races" subgroup, which dropped 4.1-%. While growth was made between 201"6 and

20L7, extreme challenges remain with regard to Special Education (SPED) and Limited English Proficient
(LEP) subgroups which continue to be the two lowest scoring subgroups. The percentage from these two
subgroups reflects dramatically lower proficiency in comparison to all other subgroups with a proficiency
percentage of only 3.2for Special Education and7.7 for Limited English Profícient.

The PARCC English Language Arts/Literacy for grade L0 assesses the two complex skills of reading and

writing. Both skills require multiple sub-skills. Successful readers are able to activate prior knowledge,
infer meaning from what is written and unwritten, monitor comprehension, generate questions about the
text, and visualize. Successful writers are able to organize their thoughts, maintain style, use descriptive
language and transitional words, utilize proper grammar, and make convincing arguments.

SPED students face challenges on the assessment directly linked to disabilities. Various reading and
writing diagnosis, including difficulties with processing speed, reading fluency, vocabulary recognition,
abstract reasoning, logical thinking, reading comprehension, attention, self-regulation, and organization
impact the ability of students to meet grade level reading and writing standards. LEP students are trying
to learn a new language. They have limited vocabulary and grammar skills. They present like beginning
readers and often struggle with on level text and in writing in response to what they have read. Both
SPED and LEP students struggle with technology on the assessment.

All students are given access to the general education curriculum in the English Language Arts (ELA)

classroom to the maximum extent possible and appropriate. ln high school, SPED and LEP teachers along
with paraprofessionals work collaboratively with ELA teachers to ensure that students are able to access

content. The co-teaching model, gradual release model, and UDL principles are emphasized in ELA

classrooms. ELA teachers will continue to enhance their understanding of UDL principles to help them
better meet the needs of all students.

The district continues to provide quality joint professional development for all ELA, SPED, and LEP

teachers. This is crucial in ensuring all teachers have the same content foundation access to research

based instructional practices and resources. During the 2OL7-2018 school year, structured professional

development sessions will continue to focus and build on these strategies as we foster independent
readers that can better access course content. During these sessions, teachers will hear success stories
from our district and be given the opportunity to reflect on how they can work together to effectively
promote reading in all content areas. Utilizing the same strategies in all classes will allow students to have
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consistency and make connections. Additionally, there will be a focus on imbedded language instruction,
with use of the texts: Paragraphs for High School and Sentence Composing for High School by Don
Killgallon.

ELA teachers have been provided professional development on increasing the volume of reading being
done in high school classrooms by promoting student choice. Research shows this is an effective strategy
that can lead to gains in reading and writing proficiency. lt also allows for differentiation and increased
student interest as they can connect with their text. This is especially important with the varied reading
abilities of SPED and LEP students. For the third year, teachers will receive funds to purchase books to
add to their classroom libraries. (General Funds)

ln order to meet the needs of SPED and LEP students, it is essential that interventions, enrichments, and
supports are available to help these targeted students. We continue to make every effort to pair teachers
who work well together in order to provide the most positive instructional experience for students. SPED

and LEP students are encouraged to attend The Step Up (strateg¡es Towards Educational Progress) after
school program that is in place at all the three high schools demonstrating the highest need.

Local interim assessments, specific interventíon program progress monitoring tools, and the PARCC

assessment will provide formal data to be used at both the school and system level in determining
instructional effectiveness. Units will be revised when data suggests the need to do so. School teams will
follow student achievement progress using local assessments focused on the MDCCRS in alignment with
the demands of the PARCC requirements to ascertain the trajectory of each student's learning path.

PARCC Mathematics Grades 3- 8:
ln20t7, students in Wicomico County in grades 3-5 experienced an increase in achieving a level 4 or level
5 on PARCC scores for math. ln 2016, the percentage of students in grades 3-5 scoring a level 4 or 5 was
34.6%.The 2017 scores showed 39.7% of our students in grades 3-5 at a level 4 or 5. Students in grades
6-8 demonstrated a slight decline in the number of students scoring a Level 4 or Level 5 proficiency going
from26.5% in 201-6 to 24.9%in 2OI7. Several groups are experiencing gaps in performance, the most
serious found in the special education and ELL groups. Also experiencing similar gaps in math are African
American, Hispanic and FARMS subgroups.

Special Education students in grades 3-5 and 6-8 are performing significantly below the achievement level
of the student population as a whole from 2016 Lo2017. While this subgroup has shown an increase in
proficiency ratings of 8.L%To'J,'J,.6% at the grade 3-5 level, that increase was significantly lower at2.8%to
3.7%at the grade 6-8 level, as reported in the PARCCAssessment Performance Results. Students in this
subgroup are still underperforming at an alarming rate.

Students in the Limited English Proficiency (LEP) subgroup grade 3-5, have shown an increase in
proficiency from 12.6%fo L3.I% from the 2016 to 201"7 PARCC Assessment. A smaller increase was seen
by students, at the 6-8 grade level. LEP students in grades 6 -8, scored 6.0%in 20L6 then increased to
6.40/o in 2017 .

Significant achievement gaps also continue to exist among the various racial/ethnic groups including
FARMS, African American and the Hispanic subgroups. Our FARMS students demonstrated a higher level
of proficiency at both the 3-5 and 6-8 grade levels in 2017 . While these increases are slight, they indicate
a movement in the right direction. African American students continue to be our lowest performing
racial subgroup in 201"7 with only 19.2% reaching a level 4 or 5 proficiency on the PARCC Assessment.
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We have identified significant challenges that research has shown may affect all students, however
different subgroups will experience varying degrees of severity, depending on circumstances particular to
the subgroup. For example, language deficiencies may increase misunderstanding of mathematics more
for LEP students than English proficient students. For other subgroups, it may be just a lack of exposure,
or modeling or support. With that said, each challenge listed below is followed in the next section with a

set of strategies, some common to all, others targeted to a particular subgroup.

Some students have difficulty organizing large amounts of information which is required when
approaching the rich applications presented within the mathematics on the PARCC assessment. Many
times, those problems have several layers and students can become easily overwhelmed. For special
education students, depending on the specific identified disability, they may struggle while unpacking the
problem within a provided context even though they may indeed understand the mathematics. For ELL

students, a lack of background knowledge coupled with the difficulties in communicating mathematical
ideas may decrease their ability to make sense of the problem's context and solution. This is also the case
for FARMS students who may not have not had the opportunities to experience that context in the past.

A student's reading ability and comprehension level can also affect student performance. Many problems
require students to make sense of a context prior to being able to solve. Although students have the
opportunity to have the problems read to them within the accommodations provided, understanding can
still be difficult as the program reads the prompt without inflection and reads the name of every symbol
which may be distracting.

A major problem for students who struggle with mathematics is a weak understanding of the relationships
between the abstract symbols and the various visual representations. The PARCC assessment also requires
students to submit answers using technology. Students who have trouble expressing their thoughts on
paper may have an even bigger struggle to type their reasoning when they have had little experience
keyboarding or lack specific language skills.

To begin the process of unpacking a problem and then organizing large amounts of information, two
strategies are being used to help students develop and internalize their own process. Using Mathematical
Practice One, as well as teacher modeling for "think aloud", will help students master this area, however,
varying amounts of intervention with these two may be required. General funds have supplied the funding
for the purchase of a new math core resource for Grades K-5. This resource, Everydoy Mothematics 4,
includes daily opportunities to problem solve within each lesson. ln addition to this new resource,
teachers in grades 3-5 integrate problems from Tockle the Tqsks and 859 booklets that were prepared by
the math professional development coaches. Suggestions for classroom use and how to incorporate
visual representations as well as alternate strateg¡es and scoring tools are included with these
booklets. Another strategy to support this problem-solving goal will be to provide more opportunities for
students to "think aloud" as they solve problems. This includes: asking students to look, touch and
verbalize what they see and think, asking students to explain and justify, prompting students and asking
them probing questions, and parallel modeling.

The inability of students to read and understand PARCC type problems hampers many students in
Mathematics, especially those with special needs and speakers of other languages. To address the
difficulties experienced in problem solving due to comprehension, our goal will be to improve the
proficiency of our LEP population and other struggling readers through multiple approaches. The adopted
math series, EM4, provides all teachers with daily suggestions for strategies and activities which address
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various levels of intervention and enrichment. Each lesson also provides teachers and students with
Limited English Language proficiency multiple levels of access to the content and strategies. The general
education teacher as well as ELL teachers will use these daily suggestions to guide their planning. The
digital access provides a read aloud feature, which will prove beneficial for the county's ELL and special
education populations.

Title 1 and all middle schools have additional resources such as dedicated mathematics

ínterventionists. ln our non-Title I schools, those resources are not as plentiful, and interventions take
place primarily in the classroom based on student performance. lnterventions may include in class

support by an interventionist or special education teacher, pull-out intervention provided by the

intervention teacher, small group intervention (flex grouping), and in middle school, enrollment into

Moth L80, an intervention program. Math 180, which is technology-based, is comprised of two dístinct

intervention "courses" for LEP, special education and non-special education students. Math 180 Course

I targets students that are two levels below grade as shown in their assessment results and it is used

primarily in grades 6 and 7. This program contains perpetual licenses where the associated hosting fees

and course supplies are built into the generalfund budgel. Math 780 Course 2 continues the targeted

interventions from Course 1 with content closer to grade level. This program is specific to grade I and

designed to increase algebra readiness for students as they prepare to enter high school.

To help address the achievement gap among underperforming subgroups, Wicomico County math
teachers will be provided professional development in the area of developing growth mindsets. Research

by Carol Dweck and Jo Boaler has shown that the effects of a developing a growth mindset have resulted
in the increase in math performance with all students. Some of the sharpest increases are seen in low-
income, female and African American students. These students are more likely to have a fixed mindset
about intelligence and talent. ln a growth mindset, people believe that their most basic abilities can be
developed through dedication and hard work - brains and talent are just the starting point. ln addition to
the training provided by the coaches, the county will continue to offer a two-credit CPD course beginning
in the spring of 20L7. This course includestwo components: 1) an online discussion board focusing on
the Mothemoticol Mindsets book provided to participants through general funds, and 2) in-class sessions
led by supervisors and coaches in which teachers will engage in a deeper understanding of growth
mindsets and interventions. ln the future, growth mindset training will also be a part of the district's new
teacher induction program.

PARCC Algebra l:

Students in Wicomico County enrolled in Algebra I experienced an increase in PARCC scores from 201-6 to
20L7. Students scoring at the Level 4 or 5 increased slightly from 30.2% lo 31..6%. Several groups are
experiencing gaps in performance however, the most serious found in the Special Education and ELL

groups. Also experiencing gaps in Algebra I are African American, Hispanic and FARMS subgroups.

Some of the same challenges that are present in the 3-8 math classroom continue to be found in Algebra
l. Special Education students enrolled in Algebra I are performing significantly below the achievement
level of the student population as a whole. While this subgroup has shown an increase in proficiency
ratings of 3.4% in 2016 lo 4.8%in 2OI7, students in this subgroup continue to perform at a considerably
lower percentage than our non-Special Education population.
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As with Special Education, students with Limited English Proficiency (LEP) may also experience frustrations
in learning mathematics due to difficulties with language. Our Algebra 1- LEP population has shown an
increase in proficiency from O%To L7% from the 201-5 to 2016 PARCC Assessment although decreased in
2017 lo 3.6%. Many problems on the assessment require the understanding of contextual situations prior
to being able to perform the mathematics. This may be exceptionally difficult for those with Limited
English Proficiency.

Our subgroup data also show some persistent achievement gaps among other subgroups. Our FARMS

students, while showing consistent performance from 20.9% proficiency in 20161o20.7%in2077 are st¡ll
underperforming. African American students continue to also perform lower, scoring I7.8% in 2016 and
LI.3%in20L7.

Efforts have been made to ensure that special education and intervention teachers have the opportunity
to plan with the teachers from the classrooms they are supporting. This allows general and special
education teachers to better work together in order to adjust or adapt instruction for their learners. This
is especially important in the more complex course of Algebra L

A major problem for students who struggle with mathematics is a weak understanding of the relationships
between the abstract symbols and various visual representations. This is especially true in algebra l. When
presented with multi-step problems students may randomly attempt to find a solution by combining
numbers rather than implementing a strategy or having a clear understanding of the values provided. One
of our goals will be to strengthen the understanding of these relationships through the use of visual
representations. For many, the shift away from concrete numbers to abstract symbols and
representations gives rise to another challenge that hampers many students in algebra I from proceeding
on into a deeper understanding of mathematics. To develop this understanding of the relationships
between abstract symbols and visual representations, educators are trained to systematically teach
students how to develop visual representations and how to connect these to the standard symbolic
re prese ntations.

To address the challenges of technology use in mathematics instruction and assessment, Algebra I

teachers will make use of the PARCC release items and the application items found in Discovery
Education's TechBook. This is an online resource available to allteachers and students in grades 6-12.
Students have individualTech9ook log-ins in which they can complete assignments using a computer. This
will provide students opportunities to practice solving problems and utilizing technology for their
responses.

High School Assessment (HSAI Biology

ln 2OIt, the Framework for K-12 Science Education was released. Two things were immediately clear -
the Framework would be used to guide the development of new science standards and Maryland would
take a leadership role in the development and implementation of these standards. At that time, Wicomico
County Public Schools, along with many other LEAs, began to pivot professional development to include
focus on the Science and Engineering Practices, Crosscutting Concepts, and Disciplinary Core ldeas
identified in the Framework. ln April 2013, the Next Generation Science Standards (NGSS) were released,
and the Maryland State Board of Education adopted them two months later. lt became evident soon after
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adoption that MSA Science and the Biology HSA would be replaced by new assessments based on these
new state standards. ln response, Wicomico County Public Schools began curriculum development to
align with the vision and structure of the NGSS. The high school biology curriculum has been one of the
last courses to receive attention, due to the state's continued emphasis on the Core Learning Goals and
the Biology High School Assessment.

By the school year 2Ot6-17 Maryland Counties had been transitioning toward the new curriculum, and a

new assessment for over two years. Students were still responsible for passing the HSA in Biology to
graduate however. To accommodate the misalignment, ln the fall of 2016, MSDE announced the minimum
passing score for the Biology HSA would be eliminated for 20L6-L7. Students would meet the graduation
requirement by simply taking the HSA. The 2OL7 data revealed consistent gaps with several groups
experienced throughout MSA and expected with the Next Generation Science Standards Biology
assessment.

Our special education students have a wide variety of learning disabilities that require accommodations
in order to promote their academic success. Many of these students, like their LEP peers, struggle with
the amount of reading required on the HSA. Other disabilities, such as attention deficit, present problems
whenstudentsmustsitforanextendedperiodoftime,suchasduringtheHsA.3t.T%ofourfirst-time
test takers identified as special education students passed the 2017 Biology HSA, which resulted in a gap

of 45.3 percentage points when compared to students who were not identified as Special Education. ln
looking at cumulative data for 2017, the gap is slightly less at 34.3 percentage points.

Our Limited English Proficient students struggle with reading English; in biology, these struggles can be
compounded by the vocabulary and technical language that is often used. This lack of proficiency in
English can be a barrier to the success of these students in Biology, particularly when one considers the
amountofreadinginthelabsetsandtechnicalpassagesoftheHighSchoolAssessment. OntheMay20LT
administration of the Biology HSA, Wicomico LEP students had a first-time test taker passingrate of 37 .L%.

This resulted in a gap of 33.5 percentage points between students identified as LEP and those not
identified as LEP. MSDE data that is cumulative (students taking the test more than one time) shows our
LEP population with a pass rate of 4.6%and with the all proficientcumulative at54.2% thegap iseven
wider at 49.6%. While the number of LEP test takers has a large impact on the data, the size of the
achievement gap warrants a great deal of focus.

We are making a number of adjustments to further accelerate growth in science at the high school level.
County-wide professional development on the content and practices of the Next Generation Science
Standards is taking place throughout the year during all county-level professional days and we are in the
process of developing the new NGSS-aligned curricula. Local unrestrícted funds were used to stipend
teachers for curriculum workshops in Summer 2OI7. Lead curriculum writers will attend the National
Science Teachers Association Professional Development Conference in October 20L7. Funding to support
the teachers registration, lodging, meals, and substitutes come from a variety of sources including local
funds, MSDE, and the Maryland Science Supervisors Association.

The expansion of partnerships with community organizations to assist in províding meaningful, real-world
& problem-based learning experiences for middle school students (Nanticoke Watershed Alliance, Ward
Museum, Maryland Coastal Bays Program, Maryland Department of NaturalResources, U.S. National Park
Service, Salisbury University, University of Maryland - Eastern Shore) continues. These partnerships have
proven to be an invaluable source of real world applications that are important to all students but
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especially for those populations who may not have had similar opportunities in the past. Providing a true
context for the science applications is key to having students understand and make connections.

During the 2016-201-7 school year, structured professional development sessions continued to focus and

build on these strategies as we foster independent readers that can better access course content. During
these sessions, teachers will hear success stories from our district and be given the opportunity to reflect
on how they can work together to effectively promote reading in all content areas. Utilizing the same

strategies in all classes will allow students to have consistency and make connections. The high school
ELA Professional Development coaches worked with science content PLCs to develop and implement
strategies supporting the use of non-fiction text in the high school science classroom.

Special education and ELL teachers participated in the nonfiction reading professional development in

order to enhance their ability to support biology and other content area teachers in the implementation
of reading strategies with students requiring these services. Our Special education and ELL teachers and

assistants provide support to targeted middle and high school science classes, based on enrollment of
students requiring these specialized services.

High School Assessment (HSA) Government
The reimplementation of the revised American Government HSA has given rise to student challenges
which seem to be more pronounced with the Special Education and Limited English Proficient student
populations. Special Education Students present a wide variety of learning disabilities and require
accommodations in order to successfully connect and assimilate information and processes. The

inefficiency of Limited English Proficient students with the English Language in not only reading, but
potentially writing, speaking and listening can potentially limit success in the area of American
Government.

According to WCPS district data, our percent pass rate fellfrom 74.2% for all students in 2015 Io57.3%
for all students in 2016. WCPS made some gains during the May 20L7 HSA administration with a district
pass rate of 6L.7%. ln reviewing the scores lor 20'1.6 and 2017 however, they are significantly lower for
Special Education (22.9%')and English Language Learners (6.8%1, and while that number only reflects 5
students, the data is still alarming. Free and Reduced Meals (FARMS) students scored lower at 50.9% and

African American students scored 42.2%.

The requirement for students to read fluently non-fiction text to understand complex theories and
principles, can not only limit student success in the classroom, but also their performance on assessments

as well. ln high school, SPED and ESOL teachers along with paraprofessionals work collaboratively with
Government teachers to ensure that students can access content. The co-teaching model, gradual release

model, and UDL principles are emphasized and teachers provide tiered instruction while students are
given multiple ways to demonstrate their learning. Government teachers will continue to enhance their
understanding of UDL principles to help them better meet the needs of all students.

Providing adequate support for our ELL and SPED students will continue to be an issue as the numbers
increase. For this population of students, additional support is needed in helping students acquire
background knowledge about American Government. Along with the challenge of increasing background
knowledge, more student support is needed to meet the increased student needs as it pertains to writing.
Organizing and sequencing large quantities of information is a challenge, especially for those who struggle
with organization as a whole.
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To help teachers in the process, the focus for professional development for social studies over the next
two to three years is on argumentative writing. Students must be able to clearly communicate their
thoughts and ideas through writing. Teachers are finding that this is an area that we must address with
students if we want them to be able to read, write, and think like historians. To this end, several copies
of the text entitled: Reading, Thinking, and Writinq About Historv: Teaching Argument Writing to Diverse
Learners in the Commo Core Classroom. Grades 6-12 ( Common Core State Standards for Literacv) were
purchased for each school. All of the content led professional development will revolve around key
concepts found in this text and will include ESOL and SPED teachers. A group of teacher leaders who have
experience with teaching writing and debate as well as teaching advanced placement students are
developing the professional development sessions for the teachers.

lnstructional resources have been, and will continue to be used to assist students in deepening their
understandingofAmericanGovernment. ThecountyhaspurchasedannualteachersubscriptionsforTCl's
Government Alive program. lt provides a great deal of background information on contemporary issues
that students need to know and understand in order to make meaning of political cartoons, charts, graphs,
and other supplemental materials in American government. This is especially important for our ELL

population as they struggle with background knowledge and understanding of American Government
structures.

Funding to support the increase of student performance on the Government HSA, to procure up to date,
high quality instructional resources, and to implement the changes to WCPS's scope and sequence has
beenprovidedthroughtheuseofTitlellAandSchoollmprovementgrants. lnaddition,teachersreceive
funding from WCPS's general fund in the area of materials of instruction. This funding provides each
school and teacher with the ability to purchase updated additional resources for use in their classroom
with their particular group of students. Funding must be maintained or increased to support the growíng
needs of the LEP and Special Education populations.
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t.B

Finance Section

lntroduction
The finance section, in conjunction with the budget narrative information in the Executive Summary,
includes a Current Year Variance Table, a Prior Year Variance Table, and analyzing questions. Together,
these documents illustrate the LEA's alignment of current year budget and prior year expenditures with
the Master Plan goals and objectives. The focus of the finance section will be the total budget and all
budgetary changes (retargeted funds, redistributed resources, and new funds.)

¡V Budget Narrative
a. Fiscal Outlook and Changes in Demographics

-lhe Bridge to Excellence in Public Education Act requires each school system to clearly identify "all sources"
of revenue. This document discloses all sources of Federal, State and Local education dollars for the
operating (current expense) budget of Wicomico County Public Schools.

Wicomico County is a mostly rural area of the Eastern Shore of Maryland with a population of 702,577
(U.S. Census Bureau Quickfacts, 7/1,/t6). The county seat is Salisbury, a city of 32,899. The median
household income of the county is 552,30L with L4.7% of persons living below the poverty line. Median
income in the state of Maryland is574,t49 with L0.L% under the poverty line while the nationalfigures
are 553,482 for median income and I4.8% in poverty (U.S. Census Bureau Quick Facts). Wicomico County
ranks 23'd out of the 24 school systems in Maryland counties for wealth per pupil, 5277,692.
Wicomico County and its school system were both established under the Constitution of L867. By 1868,
twenty-four one-room schools had been authorized for construction to bring basic education to children
in all parts of the county. During the 20L6-20L7 school year,92.2%o of school-age children in Wicomico
County attended public schools and7.8% attended nonpublic schools. As of September 30, 2017, public
school enrollment was 14,889 in grades pre-K through t2 in 24 schools (16 elementary schools, one
elementary/middle school,3 middle schools, one middle/high school, and 3 high schools). A new building
for West Salisbury Elementary School is currently under construction with an opening date set for August
20L8.

The diversity of the Wicomico County public school system continues to grow. ln the 20L6-20L7 school
year, African Americans comprised 35.9% of the public-school enrollment. While Hispanics made up only
93%of the school population, up from 8.6% the previous year, they are the fastest growing minority in
the schools. Asian students totaled 2S% of the Wicomico County public school population.

The Wicomico County Public School system is fiscally dependent on Wicomico County and the State of
Maryland to appropriate funding for its operations. Accordingly, the financial condition of the Board is

impacted by the financial condition of these funding authorities. During tY 2OL6 the Board received
20.L% of its district-wide revenues for operations (current expense) from Wicomico County compared to
7O.7% from the State of Maryland. State aid makes up the lion's share of aid for education. Overall state
aid increased by almost 56.87 million;5.I8% over FY 2016.
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Capital projects are reflected in the planned spending of county and state funds detailed in our 5-year
Capital lmprovement Plan (ClP) and must be submitted annually to the county and state for their approval
before any funding commitments. The Capital Projects Fund projections recognize the reality of the
economic situation facing our state and county. While our 5-year CIP presents our school system's needs,
the 3-year budget projections reflect the reality of what we can expect.

The school system strives to help children and families overcome potential obstacles to education,
obstacles that may ínclude low income, special medical and learning needs and the need for non-English
speakers to learn English. As of October 3t,2O'J,6,64.9% of Wicomico County students were eligible for
free and reduced meals (FARMs), an indication of financial need. Eight of Wicomico County's 24 schools
will receive Title I funds in 2OL7-2018 for additional educational services to meet the needs of the county's
poorest children. Special Education services are provided to L25% of our student population, ages 3-21
and English Language Learners (ELL) comprise a fast-growing population of approximately 5% of Wicomico
County students, an increase of O.4% from the previous year.

This set of demographics, a high rate of student mobility and limited local resources (due in large part to
a revenue cap enacted in 2002) present challenges in Wicomico County as the school system works to
provide a first-class education that meets the needs of every child. Despite economic conditions that
continue to present challenges, many great things are happening in Wicomico County Public Schools.

b. lmpact of changes on the school system and the master plan goals and objectives

With the continuation of the Maintenance of Effort (MOE) funding for FY2OI7, the Board continues to
monitor closely the use of funds to meet the needs of a very diverse and large at-risk population of
students (76.4%l while at the same time continuing to challenge the gifted and talented students. To assist
with thís challenge, the Board continues to utilize zero-based budgeting. Requiring all divisions within the
organization to provide first dollar support justification and performance data enhances the likelihood of
an effective budget process.

Major initiatives in FY 2018 include the following: appropriating S1.6 million to address student discipline,
safety and school climate hiring 3.0 FTE behavior intervention specialists and 4.0 FTE special education
teachers (Strategic Priority #4); and appropriating S.S m¡ll¡on to address literacy initiatives in our schools
including hiring 7.5 FTE elementary reading intervention teachers (Strategic Príority # 1). A priority for this
upcoming fiscal year is to improve technology for our students' instructional use, Wicomico County fully
supports and will work with the Sate in development and use of data systems to improve education
through the statewide Maryland Longitudinal Data System (Strategic Priority #2).

The literacy initiative, supporting Strategic Priority #L, has focused all content areas on the importance of
early literacy at the elementary level and disciplinary literacy at the secondary level. Early literacy efforts
are aimed at providing our neediest learners with early intervent¡ons designed to allow them
opportunities to catch up with their peers. Disciplinary literacy is aimed at making sure all students are
able to read and understand in the different content areas.

July L, 201-6 marked the start date for Superintendent of Schools, Dr. Donna C. Hanlin. Dr. Hanlin has

brought a new vision to our school system for future planning.
Wicomico County Public Schools aspire to be:
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o A public-school system rooted in a culture of respect, transparency and collegiality; where trust,
the quality of relationships and empowerment are clearly understood to be the foundation for
success;

r A public-school system committed to safe schools; created through a careful balance of clearly
communicated and enforced expectations and an atmosphere where students know that
teachers and administrators believe in them;

r A public-school system dedicated to meeting the needs of each student from the most gifted to
the most challenged; focusing on early literacy, student engagement in authentic problem solving,
and innovative instruction that encourages creativity and preparing students with 21't century
skills necessary to successfully enter college or the world of work.

o A public-school system our community believes in - where teachers compete for jobs, employers
compete for well-prepared graduates, families choose to live, and businesses aspire to relocated
because of its reputation built upon the pursuit of excellence in providing an outstanding
education for our community's students.

These visioning points are helping drive all decision making involving this year's budget and will help to
drive our priorities for strategic planning as we update our Bridge to Excellence Comprehensíve Master
Plan for FY 201-8.

Responses to Clarifying Questions

Revenue and Expenditure Analysis

2. Did actual FY 2Ot7 revenue meet expectations as anticipated in the Master Plan Update for 2Ot6? lf
not, identify the changes and the impact any changes had on the FY 2016 budget and on the
system's progress towards achieving Master Plan goals. Please include any subsequent
appropriations in your comparison table and narrative analysis.

Yes, the revenue received in tY 2OL7 was as anticipated and shown in our FY 201-6 Master Plan

Update. There were not any supplemental appropriations received. Revenue as expected
enabled us to continue our work toward achieving the Master Plan goals and focus on our
vision of educating each student to his or her full potential which will enable them to become
a responsible and productive citizen in our society.

3. For each assurance area, please provide a narrative discussion of the changes in expenditures
and the impact of these changes on the Master Plan goals.

Standards & Assessments: Overall the use of funds was as intended to implement
Master Plan initiatives and accomplish goals.

Data Systems to Support lnstruction: Overall the use of funds was as intended to
implement Master Plan initiatives and accomplish goals.

Great Teachers & Leaders: Overall the use of funds was as intended to implement
Master Plan initiatives and accomplish goals.

Turning Around Lowest Performing Schools: Overall the use of funds was as intended to
implement Master Plan initiatives and accomplish goals.

a

a

a

a
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Maryland's Goals,
Objectives and

Strategies

lll. Goal Progress

1. Maryland's Goals, Objectives, and Strategies Regarding Performance of:
. Students requiring special education services;
. Students with limited English proficiency;
. Students failing to meet, or failing to make progress towards meeting

State performance standards. ln the absence of State performance
standards, LEAs are required to report on any segment of the student
population that is, on average, performing at a lower achievement
levelthan the student population as a whole.

2. Strategies to Address any Disøepancies in Achievement of:
. Students failing to meet, or failing to make progress towards meeting

State performance standards. ln the absence of State performance
standards, LEAs are required to report on any segment of the student
population that is, on average, performing at a lower achievement
levelthan the student population as a whole.
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PARCC Enelish LanEuape literacv for Grades 3-8:

Question 1: Describe the challenges in English Language Arts/Literacy for grades 3-8.
ldentify challenges for students requiring special education services, students with limited English
proficiency, and students failing to meet, or failing to make progress towards meet¡ng State
performance standards.

Wicomico County PARCC data for ELA grades 3-8 show small increases in the percent of students scoring
at the "met/exceeding" levels from the 2016 to The 2Ot7 PARCC administrations despite remaining below
goal. The "All Students" group increased from 32.6% to 34.9 (see Table 1) at the 3-5 level and 32.6%to
34% (Table 2) at the 6-8 grade levels. The Special Education subgroup increased slightly from 4.6%To 6.6%
at 3-5 levelwhile decreasing from3.4%1o2.4% atthe 6-8 level in2Ot7. The Limited English Proficient
subgroup data differs greatly at the 3-5 level and the 6-8 level with both levels still well below the general
education population performance. ln grades 3-5 this subgroup decreased from 5.L%to 2.7% between
2016 and 20L7 while at the 6-8 level the scores dipped from L.5% to only L.L% meeting or exceeding
expectat¡ons. Two other subgroups are also showing performance gaps, although not as drastic as SPED

and LEP. These are the FARMS and African American subgroups. ln grades 3-5 FARM students increased
from23%to24.8%whiletheAfricanAmericansubgroupincreased 76.1%to1-8.6Yo. Atthe6-3gradelevel
the FARMS subgroup decreased from2L.4%to2O.9% while the African American subgroup decreased
from L5.4% To 74.1%. Although increases were experienced in the elementary African American
subgroup, significant gaps exist with the Special Education and LEP subgroups and not quite as extreme
with the FARMS and African American subgroups. See Tables 3 &4.

Grade 3-5 Wicomico All PARCC ELA

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Wicomico'15 17.3 25.3 28.3 26.4 2.7

Wicomico"L6 1_6.8 22.7 27.9 28.4 4.2

Wicomico'17 17.L 20.7 27.3 30.8 4.L
Table 1

Grades 6-8 Wicomico PARCC ELA

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Wicomico'15 20.7 23.9 27.0 24.4 3.9

Wicomico"l6 L8.0 23.9 2s.6 27.L 5.5

Wicomico'17 L7.2 22.5 26.2 26.9 7.L

Table 2
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Grades 3-5 Underperforming Groups

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

SPED s6.9 24.9 11.6 6.4 o.2

ELL 50.3 31..r 15.8 2.7 0.0

FARMS 2r.8 25.2 28.2 22.9 L.9

Afr Am 26 28.6 26.7 17.7 0.9

Table 3

Table 4

The major challenge in ELA for all groups of students in grades 3-8 is to increase their general reading
level. Large numbers of students in grades K-8 are reading below grade level as identified by several
measures. These include not only PARCC data, but also the Benchmark Assessment System (BAS) and
Reading lnventory (Rl). Preliminary PARCC data confirms predicted low student performance is showing
similar results as defined by our other two measures.

To ensure early identification, Wicomico County Public Schools' teachers administer the Fountas and
Pinnell Benchmark Assessment System (BAS) in kindergarten through grade two. The BAS is administered
twice a year in kindergarten through grade two - in January and April/May in kindergarten and in
September/October and March/April in grades one and two. This comprehensive, individual assessment
measures decoding skills, word recognition, reading fluency, comprehension, and writing in response to
reading. Data derived from the BAS provides an "independent level, instructional level, and a hard level"
for each student. Assessment components require students to read word lists and passages orally and
respond orally to comprehension questions, while the teacher notes student responses and behaviors.
Finally, students write in response to the highest instructional level passage. The data is used by the
classroom teachers and those guiding the Response to lntervention (Rtl) within the respective school to
determine each student's guided reading level so that appropriate instruction is provided with the goal of
moving all students to grade level proficiency.

201'6-2017 spring BAS data indícate ThatTO% of kindergarten students,63%o of grade one students, and
7I% of grade two students were reading at or above level as compared with 52% of grade one students
and 54% of grade two students at the beginning of the school year. These show an increase in all grades

Grades 6-8 Underperforming Groups

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

SPED 57.8 28.0 1L.9 2.4 0.0

ELL 51.L 29.s 18.2 t.7 0.0

FARMS 24.2 28.3 26.7 17.8 3.1

Afr Am 29.7 30.s 25.6 12.7 L,4
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from the year before. Given that the expectation is for students to read and write proficiently by the
spring of grade three, the need for early intervention is clearly indicated.

ln grades two through five, the Reading lnventory (Rl) is administered to determine the level of
comprehension in order to match students with appropriate guided reading text. Students in grade two
are assessed in November, January and May; grades three through five students are assessed in
September and May. 201.6-2017 data indicate that the percentage of students reading at or above grade
level in the falland spring were as follows: grade two increased from25%To 47yo, grade three increased
from34%To52%o, grade four increased from35%ioto5O%o, and grade five increased from 39%to5I%.

Trends seen in the elementary data also support the need for continuing interventions at the middle
school level. ln the2OI4-2O15 schoolyear and in response to 6-8 Rl and MSA data, a Reading Lab was set
up in all middle schools. Students are assigned to the lab daily or several tímes a week depending on need.
The reading intervention staffing plan was also restructured to include the expertise of generaleducation
ELA teachers and special education teachers within the Reading Lab.

It is evident that many of our students begin school with varied emergent reading and writing skills
correlated with the level of poverty experienced by almost half of Wicomico county school age students.
Currently, 43% of the students entering Kindergarten have not attended Pre-Kindergarten. Kindergarten
Readiness Assessment (KRA) data from2016-201-7 indicate that 33% of the students entering kindergarten
demonstrate readiness, indicating the majority of students start behind. Students who enter school
lacking the literacy background that is necessary to succeed in kindergarten must be provided with early
intervention. ln order to close subgroup performance gaps, early identification and intervention are
essential. Poverty and lack of school preparedness lead to deficits which schools must overcome with
robust programs targeted at student growth.

ln analyzing the data and making instructional recommendations, it is important to note that 83% of the
Wicomico County Public Schools African American students are also included in the FARMS subgroup. Of
Wicomico's 16 elementary schools, six have FARMS percentages greater thanTO% and five more have
greater than 50%. The remaining schools all have FARMS rates of at least 40%. Years of research centered
on the effects of poverty on literacy levels consistently indicate that many children living in poverty lack
exposure to text, vocabulary, oral reading experiences and may enter school far behind their more
affluent peers (Hart and Risley; Stanovich; Allington and McGill-Franzen; Hunter). The challenge of moving
students to grade level proficiency begins in the primary grades and must be addressed there.

ln a school system where student mobility is high, consistency of instruction and intervention is essential.
Students who are not reading well struggle to access the same rigorous curriculum as those students who
do. Our efforts are particularly targeted at intervening at the earliest possible time in a student's career.
The district added five general fund elementary reading intervention positions for the 2015-201.6 school
year,7.5 additional positions lor 2Ot6-2O17, and three additional positions for zOL:l-2OI8. lntervention
teachers and special educators work collaboratively to address the needs of students reading below the
expected grade level. While these additional general fund intervention positions have increased the
number of students who participate in research-based intervention, the need still exceeds the available
intervention slots. See Table 5
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Students Participating in Reading lntervention 201,6-17

2016-
17

Grade
Assessment

Number of
Students Reading

Below Grade
Level/Enrollment

Percentage of
Students Reading

Below Grade
Level*

Number of
Students Receiving

lntervention

Percent of those
identified as below

level receiving
lntervention

K BAS s76/1L37 so.6% 208 36.1%

7 BAS 57211.183 483% 533 93.2%

2 BAS ss9/1180 47.3% 429 76.7%

3 RI 806/rzss 64.2% 30L 37.3%

4 RI 823/Lzse 6s3% 207 25.2%

5 RI s89/L1.r3 52.9% L59 27.Oo/o

6 RI 622/s79 63.s% 324 52.1%

7 RI s22/1077 48.4% 265 48.O%

8 RI 507 /1.022 49.6% L28 25.2%

Table 5 * Based on BAS or Rl data

BAS - Fountas and Pinnell Benchmark Assessment System
Rl-Reading lnventory

Tables 6 (SPED) and 7 (LEP) further demonstrate the need for additional intervention with our SPED and
LEP populations.

Special Education Students Participating in Reading lntervention 2O1,6-L7

20L6-t7
Grade

Assessment
Number of Students

Reading Below Grade
Level

Number of Students
Receiving

lntervention

Percent Receiving
lntervention

K BAS 68 29 42.6%

1. BAS 68 56 82.4%

2 BAS 1.40 109 77.9%

3 RI 135 93 68.9%

4 RI L3L 101 771%
5 RI 124 87 70.2%

6 RI 106 87 82.7%

7 RI 100 76 76.O%

I RI 95 6L 64.2o/o
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Table 6

BAS - Fountas and Pinnell Benchmark Assessment System
Rl- Reading lnventory

Table 7

BAS - Fountas and Pinnell Benchmark Assessment System

Rl - Reading lnventory

The 2OL7 PARCC data clearly indicate a need for additional strategies to focus on improving student
learning for students requiring special education services, those with limited English proficiency and
others failing to make progress towards meeting State performance standards. The data directed the
school and county as a whole to focus on the opportunities within our English/language arts (ELA)

instructional program to ensure that the needs of all learners are being met by delivering a high-quality
program based on educationally researched sound programs with proven results among similar
populations.

Question 2: Describe the changes or strategies, and the rationale for selecting the strategies and/or
evidence-based practices that will be implemented to ensure progress. lnclude timelines and method(s)
of measuring student progress where appropriate.
The goal of the Maryland College and Career Ready Standards are to provide high quality instruction in
order to prepare all students for college and/or careers. To achieve this goal, students must read at the
expected level in each grade beginning in kindergarten. Beginning with the KRA's results, teachers as early
as kindergarten officially begin the learning plan for each student to ensure they are utilizing diagnostic
tools to inform the educational delivery model best suited for each student to excel. ln Wicomico County,
teachers continue to analyze their students' progress through the Benchmark Assessment System (BAS),

Reading lnventory (Rl), and local reading and writing assessments to guide each student's path, whether
the student requires remediation through the Response to lntervention (Rtl) model or extension as a high
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LE P Students Pa rticipating in Read ing I nte rventi on 2OL6-t7

Assessment
Number of Students

Reading Below Grade
Level

Number of Students
Receiving lntervention

Percent Receiving

lntervention

BAS 83 25 30.I%

BAS 79 67 84.8o/o

BAS 96 70 72.9%

RI L05 47 44.8%

RI 99 24 24.2%

RI 9L 27 29.7%

RI 79 42 53.2%

RI 60 28 46.7%

RI 54 7L 20.4%



performing learner. Research shows that early intervention is key. (Allington, R. 2013. What really matters
when workingwith struggling readers.The ReadingTeacher (66,7,520-530); Fountas, l.C. & Pinnell, G.S.

2012. Guided Reading: The Romance and the Reality. The Reading Teacher, 66(41, 268-284. doi:
10.1002/TRTR.01123; Hunter, P.2OL2. lt's not complicated! What I know for sure about helping our
students of color become successful readers. Scholastic: NewYork.; Pressley, et al. 2000. A study of
effective first grade reading instruction. Scientific Studies of Reading.)

Literacy and improving reading proficiency among our students form the highest priority for professional
development initiatives. Students with special needs in the area of reading (gr. K-5) have the opportunity
to participate in targeted reading interventions. Students are given an informal reading inventory and
those results as well as formal assessment data are reviewed. The students are then matched with a

reading intervention that best meets their specific reading needs. The following research-based
interventions are available: Wilson, Fundations, Leveled Literacy lntervention (LLl), and Reod Naturolly.
Due to the transient nature of the students in Wicomico County, there are reading interventionists or
special educators in each elementary school that are trained in the listed interventions. This allows each
student to continue to consistently partic¡pate in a research-based intervention, even if they move to a
new school.

The Wilson Reading Svstem- is a research-based reading and writing program that was designed for
students who struggle with decoding and encoding (spelling). lt greatly benefits students who may know
many sight words but have signifícant difficulty reading new words and "nonsense" syllables. The
curriculum begins with phoneme segmentation and directly teaches the structure of words in the English
language so that students master the coding system for reading and spelling. lt also includes sight word
instruction, fluency, vocabulary, oral expressive language development and comprehension.

Just Words-is also a Wilson program for improving word-level skills. lt is an explicit, multisensory decoding
and spelling program for students in grades 4-I2 and adults who have mild to moderate gaps in their
decoding and spelling proficiency but do not require intensive intervention. The curriculum provides a

sophisticated study of word structure appropriate for students beyond the elementary grades. lt provides
direct teaching of "how English works" for both decoding and spelling automaticity.

Read N urallv-is a research-proven strategy that combines teacher-modeling, repeated reading, and
progress monitoring to improve reading proficiency. Using audio support and tracking their progress,
students work independently with high-¡nterest, nonfiction materials at their skill level to improve fluency,
vocabulary, and comprehension. This is an ideal program for reluctant readers who read word-for-word.
Because it is self-paced and goal driven, students get caught up in improving timed fluency reads and
expression ratings. ln addition, they work on vocabulary and comprehension questions and writing
summaries.

Leveled Literacv lntervention-is a research based, balanced literacy program in which students work on
all components of reading and writing: word structure analysis, vocabulary building, fluency and
comprehension. The emphasis is on students reading closely and analyzing the author's message and
writing choices. Students work on a word part analys¡s or a phonics principle each day. On odd days
students also discuss an at-level book that they have read. On even level days, in addition to discussing
the new instructional level book read, students write in their journal about what they have read. Based
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on student's performance on reading assessments and/or classroom performance, a reading intervention
program is specifically selected to match the unique reading needs of each student.

Number of Special Education Students Participating in Specific Reading lnterventions

Number of Students Measured in Each lntervention (Meeting Minimum Number of Data Points)
(Special Ed Only)

lntervention Total Students Elementary

Fundations 50 50

Just Words 4 0

LLI 582 369

Read Naturally 60 56

Wilson 28 23

Total 724 498

ln order to monitor student progress and ensure that reading interventions are meeting the needs of
students with and without special needs, a specific data system, designed to track reading intervention
student progress, was developed. Wicomico County Public Schools previously utilized Performance
Matters as its data system and required all reading interventionists and special educators to input data
on the five reading interventions and track student data. ln the summer of 2OI7, Wicomico County Public
Schools contracted with eDoctrina to house all district level data including the Rtl information. Data can
be displayed in a variety of reporting formats during team meetings or parent meetings to note progress.
Based on th¡s data, teachers and administrators are able to determine if particular interventions are a
good match for students or if a change in intervention is needed. This information is also utilized by IEP

teams as they note student progress in the Present Levels of Performance section of student lEPs.

Trends seen in the elementary data also support the need for continuing interventions at the middle
school level. ln the 2014-2015 school year and in response to 6-8 Rl and MSA data, a Reading Lab was set
up in all middle schools. Students are assigned to the lab daily or several times a week depending on need.
The reading intervention staffing plan was also restructured to include the expertise of general education
ELA teachers and special education teachers within the Reading Lab.

The purpose of the middle school reading lab is to provide a place for students reading below grade level
to receive individualized, researched based instruction in reading. Based on students' performance on
reading assessments and/or classroom performance, a reading intervention program is specifically
selected to match the unique reading needs of each student. At any one time within the lab, a student
may be learning a new reading skill, reading independently, participating in small group discussions about
reading, writing in response to reading, and/or practicing a reading strategy. Students are assigned to the
lab daily or several times a week depending on need. The reading intervention staffing plan was also
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restructured to include the expertise of general education ELA teachers and special education teachers
within the Reading Lab.

As a result of efforts in the Middle School Reading Labs, students enrolled in the labs are showing
promising results. ln addition, reading labs were extended to summer school students during the summer
of 2016 and were available during the 20L6-17 school year at Choices (alternative) program. With that
said, the Reading Lab initiative will continue, as funding allows, until gaps are eliminated.

To provide more available reading intervention slots to adequately provide services for all students
Wicomico has made this a priority and is adding reading intervention positions. Students who are not
reading well struggle to access the same rigorous curriculum as those students who do. Our efforts are
particularly targeted at intervening at the earliest possible time in a student's career.

The district added five generalfund elementary reading intervention positions for the 2015-201,6 school
year,7.5 additional elementary reading intervention positions for the 2Ot6-2017 school year, and three
additional elementary reading intervention positions for the 2OL7-\OLB school year, providing a full-time
interventionist all of our sixteen elementary schools, and two fulltime interventionists in larger high needs
schools. The 1-5.5 positions added over the past three físcal years were approved for the purpose of
increasing intervention for students in kindergarten through second grade. Students who are not reading
well struggle to access the same rigorous curriculum as those students who do.

The 2017 PARCC data clearly indicate a need for additional strategies to focus on improving student
learning for students requiring special education services, those with limited English proficiency and
others failing to make progress towards meeting State performance standards. The data directed the
school and county as a whole to focus on the opportunities within our English/language arts (ELA)

instructional program to ensure that the needs of all learners are being met by delivering educationally
researched sound programs with proven results among similar populations.

While high quality, standards aligned instruction must provide rigorous instruction for all students,
subgroup data indicate the need for specific strategies for those identified groups. Special Education
students are taught using the co-teaching model in core classes that have both targeted subgroups and
general education ELA students enrolled. Modified instruction, using side by side differentiated lessons
plans, will be used as needed to meet the unique needs in the regular ELA classroom.

The co-teaching model and the use of differentiated lessons support small group instruction in the regular
ELA classroom. Special educators, LEP and ELA teachers work together to address students with special
needs. Funding to write additional differentiated lesson plans was provided and teachers began writing
additional lessons during fhe 2OL7 summer.

Early literacy is a key component to increasing districtwide achievement. Currently,43% of the students
entering Kindergarten have not attended Pre-Kindergarten. As previously noted, oral language
development and vocabulary are often a challenge for students in poverty and English Language Learners.
The Vocobulary lmprovement and Orol Longuage Enrichment Through Stories (VIOLETS) program was
purchased for two schools, West Salisbury and Prince Street which have high enrollments of ELL students.
As funding was available kits and training were provided to extend this to other schools with high ELL

populations. Currently however, funding will not enable this to be extended to all elementary schools.
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To better meet the needs of our Limited English Proficient group, a new program, Longuoge Power, was
purchased and used during the 2016-2017 year. Language Power, a supplemental English language
development program provided by our ESOL supervisor, builds students' listening, speaking, reading and
writing skills through high interest text sets and systematic lessons. The program is research based and
supports best practices on language acquisition as well as the ¡mportance of allowing more time to read.
The program supports building content academic language, building prior knowledge, facilitates thinking
and language and is being utilized by classroom teachers and ESOL teachers. The lessons are aligned to
the identified elementary themes within the curriculum thus increasing time for reading outside the
reading classroom. The new resource, Languoge Powerwas approved and purchased with a combination
of Title lll and general funds.

Another priority is to improve teacher and administrator understanding of effective early literacy and
English/Language arts instruction. The goal of this is to increase the number of students who read and
write at the expected level beginning in prekindergarten and continuing through the elementary grades.
For the past four years, Title llA funding has been allocated to provide focused professional development
in effective early literacy practices including reading workshop, writing workshop, phonics, and guided
reading. All kindergarten, first and second grade teachers in all schools have participated.

Teachers will implement strategies from the Notice and Note for Expository Text and Notice ond Note:
Reading Nonfiction by Kylene Beers and Bob Probst. The strategies from this resource help students look
closely at text, interpret meaning, and reflect upon text. Notíce and Note for Expository ond Nonfiction
Iext was selected as a research based resource that could be used in all content areas with all students,
including targeted subgroups. The resource includes specific strategies for summarizing, notetaking, and
a variety of other reading strategies that help students to access text. The text provides suggestions for
modifying strategies to meet the needs of targeted subgroups.

Funding for the Notice ond Note books and professional development are included in the general budget.
Ongoing professional development on use of the Notrce ond Note strategies with take place in a

conference style forum that will include teachers of all major content areas in grades 6-8.

Local funds have been allocated to increase the percentage of nonfiction in order to prepare students for
the types of texts they will encounter in the real world as well as on the PARCC assessments. Nonfiction
resources provided include National Geographic Ladders in grades three through five and Macmillan-
McGraw Hill Content Leveled Readers in grades one through five.

Additional resources provided with local funds within the past five years include the Fountas and Pinnell
Continuum of Literacy Learning (PreK-5), Fountas and Pinnell Guided Reading (K-2), Common Core Lesson
Book (PreK-5), Common Core Writing Book (PreK-S), increased nonfiction text (PreK-S), and complex text
read aloud books (specific titles in a variety of grade levels). As mentioned earlier, Wicomico County Public
Schools utilizes the Maryland State Department of Education (MSDE) units. Texts to support instruction
with these units, including, The One and Only lvan (Grade 4), and Greek Myths (Grade 4) have been
provided for the appropriate grade level classrooms. Reading professional development coaches meet
regularly in school grade level teams to plan lessons using these resources.

At the middle school level, teachers will continue to provide balanced exposure in the area of reading by
providing students access to fiction and nonfiction text, a wide variety of reading genres, and varying
reading opportunities to include whole group, small group, and independent reading. ln partnership with
the local Barnes and Noble book store, several middle schools are offering before, during, or after school
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book clubs. The TOGETHER WE READ book clubs are intended to foster the love of reading for all students.
Books used for this initiative are funded by local businesses.

As the district's knowledge and understanding of the demands of the Maryland College and Career Ready
Standards has increased, local curriculum has been developed, and revised as necessary using the PARCC

Curriculum Frameworks and Maryland State Department units as models. Requirements for unit
development included a focus on close reading of complex text and evidence-based responses, writing in
response to reading, suggestlons for meeting the needs of all learners through UDL, strategies for
increasing understanding for students with limited English proficiency, appropriate guided reading
practices, integration of content areas, inclusion of a balance of literary and informational text, and a

balance of writing types for responding to reading. Technology resources are included in all units.

The Wicomico County units have been matched to the MDCCRS curriculum and have been evaluated
locally by Literacy Coaches, under the direction of the Supervisor of Reading, using the Achieve EQuiP
Rubric (Educators Evaluating Quality lnstructional Products) for Lessons and Units. This tool was
introduced to instructional supervisors by MSDE staff in 2012 and was used during supervisor briefing
meetings to evaluate MSDE units. The implementation of the local units is monitored through informal
walk-throughs, utilizing the Wicomico County Public Schools Elementary ELA Walk-through Tool, formal
observations, informal information gathered by Reading Coaches, and the unit reviews led by Coaches in
school- and system-level PLCs.

Localassessments measuring student progress toward meet¡ng the demands of the Maryland College and
Career Ready Standards have been developed to more closely resemble the PARCC assessments. These
assessments are critical in determining how students are progressing toward achieving proficiency on the
PARCC assessment and in reducing achievement gaps. Early in the school year, students are assessed in
the area of writing. Local diagnostic writing assessments that require students to respond to a prose
constructed response (PCR) are utilized in grades three through five. Throughout the year, performance
is monitored through additional local assessments. Both evidence based selected response (EBSR) and
prose constructed response items (PCR) are utilized in the assessments for grades one through eight. The
PARCC rubric is used for scoring the PCR.

Local interim assessments, specific intervention program progress monitoring tools, and the PARCC

assessment will provide formal data to be used at both the school and system level in determining
instructional effectiveness. Just as we did during the MSA period, data will be continually analyzed to
make sure student performance is increasing. When it plateaus or meets all targets, initiatives will be
examined for revision or changes. Units will be revised when data suggests the need to do so. School
teams will follow student achievement progress using local assessments focused on the MDCCRS in
alignment with the demands of the PARCC requirements to ascertain the trajectory of each student's
learning path.

Wicomico County Public Schools employ six elementary reading professional development or l¡teracy
coaches-five included in the generalfund and one funded through Title llA. The coach funded through
Title llA was added for the 2015-2016 school year and funding was continued for the FY17 and FY18 school
years. The district previously employed ten elementary reading coaches, but due to budgetary losses, five
positions were eliminated in 20L0. Elementary reading coaches work in all sixteen elementary schools and
the Wicomico Early Learning Center, a Judy Hoyer model program. Wicomico also employs three ELA

Coaches for six Middle School sites. These are funded locally, and while in other areas, coaches have been
reduced, middle school ELA coach numbers remain consistent. Coaches have multiple duties including
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developing curriculum resources that provide a variety of pathways for students at all levels to access the
text and providing documents that support students with a variety of experiences and strategies to
interact informational and literary text.

Coaches are a valuable asset in helping teachers analyze data and provide data driven professional
development as we implement the MDCCR and PARCC initiatives. Reading coaches have all received
ongoing professional development and the position is aligned with the Learning Forward expectations for
job-embedded professional development.

PARCC Enelish 10:

Question 1: Describe the challenges in English 10.
ldentify challenges for students requiring special education services, students with limited English
proficiency, and students failing to meet, or failing to make progress towards meeting State
performance standards.

Only 45.7% of all students received a Level 4 or 5 on the English 10 PARCC assessment for the 2017 school
year. See Tables 1 & 2. While this data shows an almost 5.9% increase from the 2016 scores and a'J,4.8%
two-year increase, it is a point of concern that 54.3% of all students are not meeting or exceeding
expectations on the assessment. The only student group that did not make growth from 201-6 to 2017 is
the "Two or more races" subgroup, which dropped 4.1%. Whúe growth was made between 2016 and
20L7, extreme challenges remain with regard to Special Education (SPED) and Limited English Proficient
(LEP) subgroups which continue to be the two lowest scoring subgroups. The percentage from these two
subgroups reflects dramatically lower proficiency in comparison to all other subgroups with a proficiency

ercentage of on 3.2for ial Education and7.7 for Limited English Proficient.

Table 1

PARCC English 10 Special Services

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

SPED 64.9 16.0 L6.0 3.2 0.0
ELL s5.8 21,.2 15.4 7.7 0.0

FARMS 27.3 18.9 22.5 25.2 6.L
Table 2

The PARCC English Language Arts/Literacy for grade L0 assesses the two complex skills of reading and
writing. Both of these skills require multiple sub-skills. Successful readers are able to activate prior
knowledge, infer meaning from what is written and unwritten, monitor comprehension, generate
questions about the text, and visualize. Successful writers are able to organize their thoughts, maintain
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PARCC English 10

Did Not Yet

Meet
Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Wicomico'15 31.0 19.1 18.9 23.3 7.6

Wicomico'l-6 23.6 14.7 27.9 28.9 10.9

Wicomico'l-7 19.5 L4 20.8 32.5 73.2



style, use descriptive language and transitional words, utilize proper grammar, and make convincing
arguments. As we strive to meet College and Career Ready expectations, all students are confronted with
increasingly complex text, citing text evidence, writing from sources, and using technology to read and
respond. These demands are intensified by other challenges faced by students in our lowest scoring
subgroups.

SPED students face challenges on the assessment directly linked to disabilities. Various reading and
writing diagnosis, including difficulties with processing speed, reading fluency, vocabulary recognition,
abstract reasoning, logical thinking, reading comprehension, attention, self-regulation, and organization
impact the ability of students to meet grade level reading and writing standards.

Many of the students in the Hispanic/Latino subgroup are also included in the LEP subgroup and therefore
are faced with the LEP challenges. LEP students are trying to learn a new language. They have limited
vocabulary and grammar skills. They present like beginning readers and often struggle with on level text
and in writing in response to what they have read.

Both SPED and LEP students struggle with technology on the assessment. Toggling between two screens,
annotating in a drop down note pad, and crafting a written response in the on-screen box exasperate
students who have trouble engaging with the rigorous text and answering the challenging questions.
Additionally, with little keyboarding experience, students have problems efficiently word processing
essays.

Question 2: Describe the changes or strategies, and the rationale for selecting the strategies and/or
evidence-based practices that will be implemented to ensure progress. lnclude timelines and method(s)
of measuring student progress where appropriate.
All students are given access to the general education curriculum in the English Language Arts (ELA)

classroom to the maximum extent possible and appropriate. ln high school, SPED and LEP teachers along
with paraprofessionals work collaboratively with ELA teachers to ensure that students are able to access
content. The co-teaching model, gradual release model, and UDL principles are emphasized in ELA

classrooms. Teachers provide tiered instruction and students are given multiple ways to demonstrate
their learning. Pullout services are provided for students needing more intensive support when necessary.
ELA teachers will continue to enhance their understanding of UDL principles to help them better meet the
needs of all students.

Each district high school has scheduled time for frequent professional learning community meetings
(PLCs) for all ELA teachers. Two of the four schools meet twice a week. SPED and LEP teachers regularly
attend these meetings. The teachers utilize collaboration, coaching, examination of student work, and
analysis of assessment data in an effort to close the achievement gap. During the PLCs, teachers review
student progress and plan for instruction. This allows for greater differentiation to meet individual needs.
lnterim grade-level common assessments are developed and administered to provide additional progress
information. These common assessments help promote fidelity in the instructional program.

The district continues to provide quality joint professional development for all ELA, SPED, and LEP

teachers. This is crucial in ensuring all teachers have the same content foundation access to research
based instructional practices and resources. ln 2OL4-2OI5, a conference-style professionaldevelopment
model was introduced to secondary teachers. This allowed them to select sessions that they were most
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interested in based on their professional development need. The 2015-2016 school year provided
opportunities for general education teachers at the middle and high school level (Social Studies, Science,
English Language Arts) and special education teachers to participate in a workshop on Disciplinary Literacy
(Beers and Probst). All teachers had the opportunity to utilize strategies from the book Notice and Note
for Expositorv Text (Beers and Probst) to help students learn to look closely at text, interpret meaning,
and reflect upon text. These strategies will help increase reading comprehension. During the 2017-2018
school year, structured professional development sessions will continue to focus and build on these
strategies as we foster independent readers that can better access course content. During these sessions,
teachers will hear success stories from our district and be given the opportunity to reflect on how they
can work together to effectively promote reading in all content areas. Utilizing the same strategies in all
classes will allow students to have consistency and make connections. Additionally, there will be a focus
on imbedded language instruction, with use of the texts: Paragraphs for High School and Sentence
Composing for Hish School by Don Killgallon.
The two district literacy coaches provide support for ELA, SPED, and LEP teachers in all content areas.
Every week, the coaches attend ELA PLCs and join teachers in discussion, planning, and examination of
student work. They conduct data meetings to analyze areas requiring attention and collaborate to create
opportunities for reteaching and reassessment. They also provide additional research-based professional
development linked to assessment results and student needs. The literacy coaches model instruction and
work to support schoolwide literacy plans. All of these efforts help strengthen the instructional program
for all students.

ELA teachers have been provided professional development on increasing the volume of reading being
done in high school classrooms by promoting student choice. Research shows this is an effective strategy
that can lead to gains in reading and writing proficiency. lt also allows for differentiation and increased
student interest as they can connect with their text. This is especially important with the varied reading
abilities of SPED and LEP students. For the fourth year, teachers will receive funds to purchase books to
add to their classroom libraries. (General Funds)The professional development session included specific
strategies for providing opportunities for student choice of text (book talks, literature circles), multíple
ways to demonstrate what they have learned (concept maps, interactive notebooks), and ways to expose
students to both visual and auditory text. All of these strategies help meet the differing needs of SPED

and LEP students and are a focus of instructional "walk throughs" and classroom observations. Teachers
will continue to receive additional traíning on effective strategies for building student vocabulary.

Utilizing evidence-based instructional strategies to teach writing in a focused and intentional strategy will
receive additional emphasis. All students are administered a literary analysis diagnostic writing
assessment the first weeks of school as well as a literary analysis summative assessment later in the year.
These assessments are aligned to the evidence-based common core standards and focus on the essential
skills of reading comprehension, vocabulary development, and writing. Teachers score the writing using
the PARCC rubric. The early assessment demonstrates areas of strength and opportunities for
improvement in reading and writing for individuals and groups of students thus allowing teachers to
customize and differentiate instruction to meet the needs of all students. Teachers will utilize graphic
organizers and concept maps to help students organize their thoughts. They will reteach sentence
structure and language conventions as needed. Teachers will continually assign and assess student writing
throughout the year and adjust instruction as needed. This individualized approach allows teachers to
better meet writing deficits which is especially beneficial to students that are lagging behind.
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The use of technology as an instructional tool (e.g. Promethean and technology bundles, Group Response
Kits, handheld devices, document cameras and LCD projectors, video streaming, software) to improve
reading skill development will continue to be expanded. For the 2017-2018 school year, the district has
instituted an application process for teachers to receive technology bundles with ongoing training. Five
bundles were awarded to high school English teachers. Additionally, three laptop carts were purchased
for the English department. The use of the technology helps to provide additional background knowledge
and provides alternative avenues to differentiate instruction to meet student learning styles as we work
to close the achievement gap. We will continue to advocate for more student computers. This will allow
students to read and write on a computer on a regular basis and become proficient with basic skills.
Additionally, our assessments could then be delivered online using the eDoctrina Data System.

ln order to meet the needs of SPED and LEP students, ¡t is essentialthat interventions, enrichments, and
supports are available to help these targeted students. We continue to make every effort to pair teachers
who work well together in order to provide the most positive instructional experience for students. SPED

and LEP students are encouraged to attend The Step Up (Strategies Towards Educational Progress) after
school program that is in place at all the three high schools demonstrating the highest need. This program
provides students with opportunities for credit recovery, tutoring, SAT/ACT test prep, field trips and
enrichment activities. LEP teachers are provided opportunities to collaborate on planning lessons and
act¡vities for LEP students. Severalteachers in two high schools (WiHi and Parkside) have just been trained
in Wilson, Read Naturally, Just Words and LLI in order to provide research based reading interventions on
a limited basis. These research based targeted interventions can help students make gains and increase
their reading comprehension thus allowing students to get closer to meeting grade level expectations. ln
addition to these options for intervention and support, students may self-select upper level ELA courses
to provide more enrichment activities and varied instructional opportunities.

PARCC Mathematics for Grades 3-8:

Question 1: Describe the challenges in Mathemat¡cs for grades 3-8.
ldentify challenges for students requiring special education services, students w¡th l¡m¡ted English
proficiency, and students failing to meet, or failing to make progress towards meeting State
performance standards.
ln 2OL7 , students in Wicomico County in grades 3-5 experienced an increase in achieving a level 4 or level
5 on PARCC scores for math. ln 2016 the percentage of students in grades 3-5 scoring a level 4 or 5 was
34.6%. The 2017 scores showed 38.9% of our students in grades 3-5 at a level4 or 5. Students in grades
6-8 demonstrated a slight decline in the number of students scoring a Level 4 or Level 5 proficiency going
from26.5% in 2016 To 24.9% in 2OI7. Several groups are experiencing gaps in performance, the most
serious found in the special education and ELL groups. Also experiencing similar gaps in math are African
American, Hispanic and FARMS subgroups (see Tables 1-4).

Grade 3- 5 Wicomico All PARCC Mathemat¡cs

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations
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Wicomico'L5 1,4.4 30.6 30.4 22.7 1.9

Table 1

Table 2

Table 3

Grades 6-8 Underperforming Groups Mathematics

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Afr Am 31.8 32.9 25.0 L0.1 o.2

SPED 54.3 32.O 10.1 3.7 0.0
ELL 46.4 34.4 12.8 6.4 0.0
FARMS 27.0 31.3 26.7 1,4.3 o.7

Table 4

ln mathematics, there are a number of challenges that impact students as a whole. Unfortunately, for
some students, those challenges are magnified and present greater difficulties in student progress
towards learning mathematics. Those difficulties are evident in specific sub-groups as we examine our
data. ln Wicomico County, Special Education students in grades 3-5 and 6-8 are performing sígnificantly
below the achievement level of the student population as a whole from 2016 to 2017. While this
subgroup has shown an increase in proficiency ratings of 8.1% to LL.6% at the grade 3-5 level, that
increase was significantly lower at 2.8% to 3.7% at the grade 6-8 level, as reported in the PARCC

Wicomico'l-6 73.4 24.4 27.5 30.1 4.5

Wicomico'17 12.2 21.8 26.9 32.7 6.2

Grades 3-5 Underperforming Groups Mathematics

Did Not Yet
Meet

Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Afr Am 2L.O 3L.2 28.7 17.7 1.5

SPED 43.7 32.6 14.1 10.1 L.5

ELL 47.L 23.s 26.5 L2.2 0.9

FARMS L6.5 28.5 28.4 25.1. 1.5

Grade 6-8 All PARCC Mathematics
Did Not Yet

Meet
Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Wicomico'L5 L8.4 32.2 30.8 L7.9 0.8
Wicomico'16 L7.O 27.5 29.0 24.6 1.9
Wicomico'17 20.3 26 28.8 22.9 2.O
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Assessment Performance Results. Students in this subgroup are still underperforming at an alarming
rate

As with Special Education, students in the Limited English Proficiency (LEP) subgroup may experience
some of the same difficulties while learning mathematics. Our Grade 3-5 LEP population has shown an
increase in proficiency from 12.6%to t3.t% in grades 3-5 and from 6.0%to 6.4% from the 2Ot6fo 2OI7
PARCC Assessment. This slight increase may be due in part to the large number of problems on the
assessment requiring a deeper understanding of contextual situations prior to being able to perform the
mathematics. This may be especially difficult for those with Limited English Proficiency.

Significant achievement gaps also continue to exist among the various racial/ethnic groups, FARMS,
African American and the Hispanic subgroups. Our FARMS students demonstrated a higher level of
proficiency at both the 3-5 at27.6% and 6-8 atLl%grade levels in2017. While these increases are slight,
they indicate a movement in the right direction. African American students continue to be our lowest
performing racial subgroup in 2017 with only I9.2% reaching a level4 or 5 proficiency in grades 3-5 and
LO.3% in grades 6-8 on the PARCC Assessment.

At the beginning of each school year, teachers access performance data for their current students to
establish a baseline for current instruction. This year the data not only includes local assessments, but
also the results from the PARCC assessments. Teachers can view the performance of all subgroups for
these assessments. The general student population as well as subgroups have shown various levels of
improvement in percentages of proficiency in both local and state assessments. ln addition to reviewing
the PARCC assessment data, comparisons are being made between PARCC scores and interim assessments
for specific standards. Using the evidence tables, teachers are looking for insights as to how the interims
can be used to further inform instruction.

We have identified significant challenges that research has shown may affect all students, however
different subgroups will experience varying degrees of severity, depending on circumstances particular to
the subgroup. For example, language deficiencies may increase misunderstanding of mathematics more
for LEP students than English proficient students. For other subgroups, it may be just a lack of exposure,
the ability of students to make sense of mathematical problems and concepts or modeling and
support. With that said, each challenge listed below is followed in the next section with a set of strategies,
some common to all, others targeted to a particular subgroup.

Some students have difficulty organizing large amounts of information which is required when
approaching the rich applications presented within the mathematics on the PARCC assessment. Many
times, those problems have several layers and students can become easily overwhelmed. For special
education students, depending on the specific identified disability, they may struggle while unpacking a

problem within a provided context even though they may indeed understand the mathematics. For LEP

students, a lack of background knowledge coupled with the difficulties in communicating mathematical
ideas may decrease their ability to make sense of the problem's context and solution. This is also the case
for FARMS students who may not have had the opportunities to experience that context in the past.
Student exposure to rigorous problem solving has posed challenges in the past. Students need daily
exposure to complex rigorous problems that require more than a single numeric response. ln addition,
they need to experience problems that stimulate their reasoning abilities and promote conceptual
understa nding, creativity and problem-solving skills.
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A student's reading ability and comprehension level can also affect student performance. Many problems
require students to make sense of a context prior to being able to solve. Although students have the
opportunity to have the problems read to them within the accommodations provided, understanding can
still be difficult as the program reads the prompt without inflection and reads the name of every symbol
which may also be distracting. While efforts are made to eliminate multiple meaning words within the
context of problems, these words can present difficulties in understanding for students having a limited
mastery of the language.

A major problem for students who struggle with mathematics is weak understanding of the relationships
between the abstract symbols and the various visual representations. When presented with multi-step
problems, students may randomly attempt to find a solution by combining numbers rather than
implementing a strategy. One of our goals will be to strengthen the understanding of these relationships
through the use ofvisual representations.

The PARCC assessment requires students to submit answers using technology. Students who have trouble
expressing their thoughts on paper may have an even bigger struggle to type their reasoning when they
have had little experience keyboarding or lack specific language skills. Also, there is a considerable
difference in using scrap paper to compute an answer versus having to type out that work on a computer
screen. Students may become frustrated with not being able to exactly produce on the screen what they
are able to complete on paper and may eventually shut down.

Question 2: Describe the changes or strategies, and the rat¡onale for selecting the strategies and/or
evidence-based practices that will be implemented to ensure progress. lnclude timelines and method(s)
of measuring student progress where appropriate.

Over the last several years Wicomico elementary math teachers have been in transition, moving from the
Maryland Voluntary State Curriculum to the new Maryland College and Career Ready Standards. This
initiative was implemented by central office staff who interpreted the Common Core Standards to develop
the County curriculum. Teachers utilized these standards to develop lessons and assessments that would
provide for student mastery of the standards. The system also utilized release or sample questions from
PARCC to develop interim assessments which align to State testing.

As we are analyzing our third year of data for PARCC testing, we are beginning to identify weaknesses as

well as the challenges identified above for students. These weaknesses will be targeted by the strategies
listed below. The strategies are researched based and are grounded in widely accepted effective
instructiona I practices.

Wicomico County has now partnered with eDoctr¡na to house our curriculum and assessment documents,
and generate data reports. eDoctrina is a web-based program that will allow our students to experience
online assessments using the various tools available in PARCC math. ln addition, the accommodations that
this product provides closely align with required PARCC accommodations. We see this as a way to provide
students with additional opportunities to experience the technology in a way that mimics testing
situations. For our SPED and ELL students this will be a particularly useful tool in building their confidence
in the testing format.

Maryland Goals, Objectives and Strategies 42



To begin the process of unpacking a problem and then organizing large amounts of information, two
strategies are being used to help students develop and internalize their own process. Although different
subgroups will struggle with this for different reasons; the math department feels that using Mathematical
Practice One, as well as teacher modeling for "think aloud", will help students master this area. Varying
amounts of intervention with these two may be required however.

Mathematical Practice One focuses on the development of student perseverance and making sense of
problems. This continues to challenge all of our students. Our goal is to improve proficiency by providing
more emphasis on ensuring that students have daily opportunities to problem solve. General funds have
supplied the funding for the purchase of a new math core resource for Grades K-5. This resource,
Everyday Mothemotics 4, includes daily opportunities to problem solve within each lesson. ln addition to
this new resource, teachers in grades 3-5 integrate problems from Tockle the Tasks and ES9 booklets that
were prepared by the math professional development coaches. Suggestions for classroom use and how
to incorporate visual representations as well as alternate strategies and scoring tools are included with
these booklets. Teachers in grades 6-8 integrate problems from the Promoting the Practices (P3) booklets
that were also prepared by the math professional development coaches. These books contain rich
applications for each unit that promote problem solving through real-world examples. Open ended
questions (referential questions) many times have solutions that teachers may not anticipate. ln these
problems, teachers have opportunities to elicit responses that focus on mathematical reasoning. Although
some LEP and SPED students may require scaffolding to respond, research from Judit Moschkovich (20L3)
and Levi McNeil (2012l' supports the instructional practices of using such questions with supporting
visuals, gestures and group work. Limiting students to pure procedural math problems does little to
promote opportunities for students to demonstrate their thinking. ln addition to the Tockle the Tosk and
Promoting the Practices booklets, teachers in grades 6-8 have been provided access to Discovery
Techbook. Techbook provides many real-life applications and inquiry-based learning opportunities for
students to develop conceptual understandings.

Another strategy to support this problem solving goal will be to provide more opportunities for students
to "think aloud" as they solve problems. This includes: asking students to look, touch and verbalize what
they see and think, asking students to explain and justify, prompting students and asking them probing
questions, and parallel modeling. ln parallel modeling, the teacher creates and solves a task which shares
similar characteristics of the student's problem. The student then has the opportunity to transfer
understanding from the teacher's model and apply it to their task. Encouraging students to verbalize, or
think-aloud solutions to a math problem is an essential aspect of scaffolding instruction. Student discourse
has long been associated with effective instructional practices. Vygotsky's L976 work highlights the
importance of revoicing in order to evaluate ideas and clarify misperceptions.

Research tells us that complex knowledge and skills are learned through social interaction (Vygotsky L978;
Lave and Wegner 1991). We learn through a process that requires us to actively manipulate and refine
information and integrate it with our prior understanding. ln mathematics classrooms, high-qualíty
discussions will help students learn how to communicate their ideas so it can be guided in mathematically
sound directions, and encouraging students to evaluate their own and each othe/s work. These are vital
components of developing mathematically literate students. The Mathematics Professional Development
Coaches will conduct a book study on the NCTM's book 5 Practices for Orchestrating Productive
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Mathematics Discussions by Smith and Stein. The coaches will utilize the knowledge they have gained
from the book study to develop professional development on each of these practices. The five practices:
anticipating student responses, monitoring the actual responses while students are completing the task,
selecting student work which is shared in whole group discussion, sequencing the student responses that
are to be shared and connect¡ng student responses to key mathematical ideas will provide coaches and
teachers with guidance for engaging students in the Standards for Mathematical Practice. ln Grades K-5,

the Everydoy Mothemotics resource provides teachers the opportunity to engage in these five practices
for orchestrating discussions using the Open Response and Reengagement lessons within each unit of
instruction. These lessons include planning forms which guide teachers through the process. The
professional development will then be applied as teachers use the planning forms during PLC meetings. ln
grades 6-8, teachers will utilize a similar planning form as they utilize the tasks within the Promoting
Proctices (P3) books.

Verbalizing steps in problem solving will help facilitate students' self-regulation during problem solving. ln
addition, Everydoy Mathematics 4, our new instruction elementary mathematics program, is a spiral
curriculum in which students are provided frequent cumulative review. Also included in this resource are
lessons and assessments which are designed to assess conceptual understandings that stretch beyond
basic computation. This review will provide teachers with the information needed as they plan to meet
the needs of all underperforming subgroups. Frequent review of skills and concepts is supported as an
effective and critical component of instruction to support LEP students as stated in WIDA's handbook of
instructional design.

The county is continuing to focus on number sense and reasoning through the use of Number
Tolks. Number Tolks are being introduced in 2OL7 for grade 6 and 7 teachers. Training with Dr. Ruth
Parker, creator of NumberTolks,will take place and teachers in these middle grades will be expected to
conduct number talks two to three days per week. Principals accompany supervisors to conduct
walkthroughs to ensure all are on the same page and have the same expectations. lt is our goal for
principals to see Number Tolks as part of their walkthroughs and observations. Principals will also be
called into PLC meetings while teachers practice this strategy.

As with any new curriculum and assessment, the more teachers and students are exposed to the rigors of
it, the more proficient each becomes. lnstruction and assessment must change to match the rigors of
Maryland College and Career Ready standards as well as PARCC assessment types. Guidance and
examples of both lessons and assessments are needed.

ln grades 3-5, teachers are provided a template for lesson planning as well as a walkthrough tool. These
tools outline the expectations for the implementation of major strategies and best practices. lncluded in

this tool are suggestions for incorporating the principles of UDL to maximize learning opportunities for all
students. Components of Everyday Mathematics, lesson seeds, lesson plans, math tasks, transdisciplinary
materials and other resources housed on Wicomico County's Moodle site and on MSDE's Blackboard
Learn site, have been incorporated in curriculum documents and are being used by all educators in the
schoolsystem. A "must" in all lessons will be the inclusion of the Mathematical Practices.

One of our goals is to provide teachers and ultimately students w¡th more rigorous problems through the
use of eDoctrino. The eDoctrtlnø platform was purchased beginning this year, with the use of general
funds. This resource provides every teacher with item banks containing PARCC released items so they
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may utilize these questions as formative assessments in their classrooms. Training on the use of these
item banks began with consultants in September 2OL7 and will continue to be provided by the
professional development coaches and lead teachers from each school in the district. Teachers will be
shown how to select tasks as well as create items that mirror the complexity of the PARCC items. Our
mathematics department believes that providing teachers with examples of more rigorous tasks which
encompass a higher-level of cognitive demand will help teachers understand the complexity of the PARCC

reasoning and modeling tasks and therefore include these task types more frequently in their daily
instruction.

Wicomico County has L0 Math professional development coaches. Two coaches work with teachers in
our 4 high schools, 3 coaches work in our four middle schools and 5 of them share duties in our L7
elementary schools. The Math professional development coaches have coaching as their primary
responsibílity. ln addition to co-teaching with teachers, providing feedback on lessons, co-planning and
modeling strategies, they utilize an item bank from Meosured Progress to select questions to be included
in all lnterim Assessments. The coaches will check for the alignment of the questions and ensure that
reasoning and modeling questions are included in each assessment. Necessary accommodatíons as
indicated in a student's IEP are provided for special education students. LEP students are also offered
additional assistance in understanding the context of the problems as they complete the lnterim
Assessments. These lnterim Assessments are used to help gage instructional progress toward meeting
the standards. Following each assessment, the coaches meet with teams of teachers and building
administrators to discuss the results and plan for student remediation if the data indicate it is needed.

The inability of students to read and understand PARCC type problems hampers many students in
Mathematics, especially those with special needs and speakers of other languages. To address the
difficulties experienced in problem solving due to comprehension, our goal will be to improve the
proficiency of our LEP population and other struggling readers through multiple approaches. The recently
adopted math series provides all teachers with daily suggestions for strategies and activities which
address various levels of intervention and enrichment. Each lesson also provides teachers and students
with Limited English Language proficiency multiple levels of access to the content and strategies. The
general education teacher as well as LEP teachers will use these daily suggestions to guide their
planning. All students and parents have access to every lesson and assessment digitally. This digital
access provides a read aloud feature, which will prove beneficial for the county's LEP and special
education populations. The newly purchased eDoctrino provides access to text to speech in multiple
languages. ln addition to the suggested strategies in the new series, general education teachers will also
work with LEP teachers in providing reading and language development strategies during the math
block. These strategies include but are not limited to: using a multi-sensory approach to support
instruction, pre-teaching and reviewing new vocabulary in a variety of ways through reading, writing,
listening, and speaking, modifying the linguistic complexity of language and rephrasing story problems for
understanding, and creating interactive notebooks which include concept mapping and story-
boarding. These evidenced based practices follow the suggestions provided in the Essential Actions: A
Handbook for lm mentins WIDA's (World-class lnstructional Design and Assessment) Framework for
Enelish Language Development Standards.

The integration of these effective reading instructional practices can provide students the support they
need to develop both language and literacy skills which will lead to gap reduction and growth in
mathematics proficiency.

Maryland Goals, Objectives and Strategies 45



For many, the shift away from concrete numbers to abstract symbols and representations gives rise to
another challenge that hampers many students from proceeding on into a deeper understanding of
mathematics. To develop a deeper understanding of the relationships between abstract symbols and
visual representations, educators are trained to systematically teach students how to develop visual
representations and how to connect these to the standard symbolic representations. Students will
initially use concrete models, before progressing to representational models and finally abstract models,
or equations. Each of these models demonstrates a particular understanding of a mathematical concept
and can be better used to understand student thinking. A distinction for whether a student possesses

conceptual understanding tends to be their use of a model. lf a model for thinking isn't present, a student
doesn't really understand a concept. Teachers will provide opportunities for students to model problems
and connect their models to specific strategies. When strateg¡es are connected to context and make
meaningful use of models, they help students develop a repertoire of approaches to mathemat¡cal
problems. When they are practiced without connections to models or contexts, strategies become a list
of steps that students find difficult to transfer to new situations.

To address the challenges of technology use in mathematics instruction and assessment, teachers in the
elementary grades will utilize the lessons and assessments through the Everyday Mathematics 4 resource
as well as eDoctrino. Students have individual log-ins in which they can complete assignments using a

computer or iPad. All assessments in the resources are also available through the online platform. This
will provide students opportunities to practice solving problems and utilizing technology for their
responses. Teachers are also encouraged to model problem solving and then help students identify which
portions of the solution are most important in demonstrating an understanding of reasoning and
modeling. General education, interventionists, and special education teachers in Grades 3-8 will be
provided access to the eDoctrina. This new tool connects teachers with items banks containing PARCC

released items as well as those items our district purchased from Measured Progress. Several teachers
will pilot utilizing the eDoctrino platform to administer the interim assessments online so this tool can be
examined for future countywide implementation.

Title L and all middle schools have additional resources such as mathematics interventionists. ln our non-
Title I schools, those resources are not as plentiful, and interventions take place primarily in the classroom
based on student performance. lnterventions may include in class support by an interventionist or special
education teacher, pull-out intervention provided by the intervention teacher, small group intervention
(flex grouping), and in middle school, enrollment into Moth 180 Course L or 2. Middle School students
(grades 6-8) have the opportunity to participate in Math 180, an intervention program which is

technology-based and its purpose is to provide remediation and build students' confidence and skills in

mathematics. Math 780 is comprised of two distinct intervention "courses" for LEP, special education
and non-special education students. Moth 1-80 Course I targets students that are two levels below grade
as shown in their assessment results and it is used primarily in grades 6 and 7. This program contains
perpetual licenses where the associated hosting fees and course supplies are built into the generalfund
budget. Math 180 Course 2 continues the targeted interventions from Course 1- with content closer to
grade level. This program is specific to grade 8 and designed to increase algebra readiness for students
as they prepare to enter high school.
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To help address the achievement gap among underperforming subgroups, Wicomico County math
teachers will be provided additional professional development in the area of developing growth
mindsets. Research by Carol Dweck and Jo Boaler has shown that the effects of developing a growth
mindset have resulted in the increase in performance with all students, the sharpest increase with low-
income, female and African American students. These students are more likely to have a fixed mindset
about intelligence and talent. When students change their mindsets and begin to believe they can achieve
at high-levels, they change their learning pathways and are successful. Key growth-mindset practices that
will be emphasized in the classrooms include: having students evaluate their own work, using on-the-
spot and interim assessments, having students revise their work, encouraging multiple strategies for
learning, peer-to-peer learning, and relaying inspiring, positive norms in math class. The lead supervisors
have completed Jo Boaler's online Stanford course "How to Teach Moth." ln addition to the ongoing
training provided by the coaches, the county will continue to offer a two-credit CPD course on Growth
Mindset. This course will include two components: 1) an online discussion board focusing on the
Mothematical Mindsets book provided to participants through general funds, and 2) in-class sessions led
by supervisors and coaches in which teachers willengage in a deeper understanding of growth mindsets
and interventions. ln the future growth mindset training will also be a part of the district's new teacher
induction program.

Efforts have been made to ensure that special education and intervention teachers have the opportunity
to plan with the teachers from the classrooms they are supporting. Schools designate time each week for
teachers to collaboratively plan with each other and their mathematics professional development
coach. To ensure that special education teachers in grades 3-5 have access to grade-level content
information, elementary special educators attend math professional development activities with their
general education counterparts. This will continue. This ensures that all teachers have the same content
foundation and access to research based instructional practices and resources. This also allows
elementary general and special education teachers to better work together in order to adjust or adapt
instruction for their learners. As we continue to monitor the progress of all of our students and especially
those experiencing difficulties, it will be essential that successful strategies be noted and those strategies
that are not showing promise be revisited. The specific data reports generated from eDoctrina will
continue to inform our teachers concerning the progress of their students.

PARCC Aleebra I

Question 1: Describe the challenges in Algebra l.
ldentify challenges for students requiring special education services, students with limited English
proficiency, and students failing to meet, or failing to make progress towards meeting State
performance standards.

Students in Wicomico County enrolled in Algebra I experienced an increase in PARCC scores from 2016 to
2017. Students scoring at the Level 4 or 5 increased slightly from 3O.2% to 3I.6%. Several groups are
experiencing gaps in performance however, the most serious found in the special education and LEP

groups. Also experiencing gaps in Algebra I are African American, Hispanic and FARMS subgroups.

ln mathematics, there are a number of challenges that impact students as a whole. Unfortunately, for
some students, those challenges are magnified and present greater difficulties in student progress
towards learning mathematics. Those difficulties are evident in specific subgroups as we examine our
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data. ln Wicomico County, Special Education students enrolled in Algebra I are performing significantly
below the achievement level of the student population as a whole. While this subgroup has shown an
increase in proficiency ratings of 3.4% in 2016 lo 4.8%in2OI7, students in this subgroup continue to
perform at a considerably lower percentage than our non-Special Education population.

As with Special Education, students with Limited English Proficiency (LEP) may also experience frustrations
in learning mathematics due to difficulties with language. Our Algebra 1 LEP population has shown an
increase in proficiency from O%to 17% from the 2015 to 2016 PARCC Assessment but then decreased to
3.6 in 2Ot7. Many problems on the assessment require the understanding of contextual situations prior
to being able to perform the mathematics. This may be exceptionally difficult for those with Limited
English Proficiency.

Our subgroup data also show some persistent achievement gaps among other subgroups. Our FARMS
students, while showing consistent performance from 20.9 % proficiency in 201-6 to 20.7%in 2OI7 are still
underperforming. African American students continue to also perform lower despite maintaining their
performance over the past two years from 1-L.8%o to Lt.3%. See tables L & 2.

Table 1

Table 2

At the beginning of each school year, teachers access performance data for their current students to
establish a baseline for current instruction. This year the data not only includes local assessments, but
the results from the PARCC assessments as well. Teachers can view the performance of all subgroups for
these assessments. The general student population as well as subgroups have shown improvements in
percentages of proficiency in both local and state assessments.

Wicomico PARCC Algebra I All Students

Did Not Yet

Meet
Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Wicomico'15 22.5 40.3 3L.6 5.6 0.0
Wicomico'L6 18.6 25.2 25.9 27.8 2.4

Wicomico'l-7 L6.6 27,O 24.8 29.5 2.7

Wicomico Underperforming Groups PARCC Algebra l2OL7

Did Not Yet

Meet
Expectations

Partially Met
Expectations

Approached
Expectations

Met
Expectations

Exceeded

Expectations

Afr Am 27.4 37.L 24.2 1,1,.r o.2

SPED 38.7 45.2 L1.3 4.8 0.0

ELL 27.4 5r.2 L7.9 2.4 L.2

FARMS 2L.9 33.8 23.7 19.6 L.7
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We have identified significant challenges that research has shown may affect all students, however
different subgroups will experience varying degrees of severity, depending on circumstances particular to
the subgroup. For example, language deficiencies may increase misunderstanding of mathematics more
for LEP students than English proficíent students. For other subgroups it may be just a lack of exposure,
or modeling or support. With that said, each challenge listed below is followed in the next section with a

set of strategies, some common to all, others targeted to a particular subgroup. ln addition to the
identified challenges noted, we have implemented two math intervention programs for our
underperforming studenls. Moth 1-80 is comprised of two distinct intervention "courses" for LEP, special
education and non-special education students. Math 1-80 Course I targets students that are two levels
below grade as shown in their assessment results and it is used primarily in grades 6 and 7. This program
contains perpetual licenses where the associated hosting fees and course supplies are built into the
general fund budget. Math L80 Course 2 continues the targeted interventions from Course l with content
closer to grade level. This program is specific to grade 8 and designed to increase algebra readiness for
students as they prepare to enter high school.

Some students have difficulty organizing large amounts of information which is required when
approaching the rich applications presented within the mathematics on the PARCC assessment. This is
particularly true in Algebra L Many times, problems have several layers and students can become easily
overwhelmed discerning the relevant information from the extraneous information. For special
education students, depending on the specific identified disability, they may struggle while unpacking the
problem within a provided context even though they may indeed understand the mathematics. For LEP

students, a lack of background knowledge coupled with the difficulties in communicating mathematical
ideas may decrease their ability to make sense of the problem's context and solution. This is also the case
for FARMS students who may not have not had the opportunities to experience that context in the past.

A student's reading ability and level of comprehension may also impact student performance. Despite
the fact that the assessment vocabulary is both content specific and at grade level with appropriate
accommodations provided, many problems require students to also make sense of the context prior to
being able to access the mathematics. Although students have the ability to have the problems read to
them, understanding of the context may still be difficult with the auditory feature. The program presents
the problems without inflection and reads the name of every symbol. This may be distracting. While
efforts are made to eliminate multiple meaning words within the context of problems, these words can
present diffículties in understanding for students having a límited mastery of the language.

A major problem for students who struggle with mathematics is weak understanding of the relationships
between the abstract symbols and various visual representations. This is especially true in algebra l. When
presented with multi-step problems students may randomly attempt to find a solution by combining
numbers ratherthan implementing a strategy or having a clear understanding of the values provided. One
of our goals will be to strengthen the understanding of these relationships through the use of visual
representat¡ons.

The PARCC assessment requires students to submit answers using technology. This may be difficult for
students with disabilities and a limited vocabulary. Students who have trouble expressing their thoughts
to paper may have an even bigger struggle to type their reasoning when they have had little experience
keyboarding. Also, there is a considerable difference in using scrap paper to compute an answer versus
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having to type out that work on a computer screen. Students may become frustrated with not being able
to exactly produce on the screen what they are able to complete on paper and may eventually shut down.

Question 2: Describe the changes or strategies, and the rationale for selecting the strategies andlor
evidence-based practices that will be implemented to ensure progress. lnclude timelines and method(s)
of measuring student progress where appropriate.
Over the last several years Wicomico Algebra I teachers have been in transition, moving from the
Maryland VSC with the accompanying HSA to the new Maryland College and Career Ready curriculum and
PARCC assessment. This initiative was implemented by central office staff and math professional
development coaches who interpreted the Common Core Standards to develop the County
curriculum. Teachers utilized these standards to develop lessons and assessments that would provide for
student mastery of the standards. The system also utilized release or sample questions from PARCC to
develop interim assessments which align to State testing.

Mathematical Practice One focuses on the development of student perseverance and making sense of
problems. This continues to challenge all of our students. Our goal is to improve proficiency by providing
more emphasis on ensuring that students have daily opportunities to engage in rigorous problem solving.
Teachers in Algebra 1 integrate problems from the Promoting the Proctices (P3) booklets that were
prepared by the math professional development coaches in addition to working with teacher created
"student centered tasks". These books and tasks contain rich applications for each unit that promote true
problem solving. Open ended questions (referential questions) many times have solutions that teachers
may not anticipate. ln these problems, teachers have opportunities to elicit responses that focus on
mathematical reasoning. Although some LEP and SPED students may require scaffolding to respond,
research from Judit Moschkovich (20L3) and Levi McNeil (}OLZ) supports the instructional practices of
using such questions with supporting visuals, gestures and group work for LEP students. Limiting students
to pure procedural math problems does little to promote opportunities for students to demonstrate their
thinking. ln addition to the Promoting the Proctices booklets, Algebra I teachers have been provided
access to Discovery Techbook. Techbook provides many real-life applications and inquiry-based learning
opportunities for students to develop conceptual understandings.

One of our goals is to provide teachers and ultimately students with more rigorous problems through the
use of Edoctrino. The Edoctrino platform of was purchased beginning this year, with the use of general
funds. This resource provides every teacher with item banks containing PARCC algebra I released items
so they may utilize these questions as formative assessments in their classrooms. Training on the use of
these item banks began with consultants in August 2017 and will continue to be provided by the
professional development coaches. Teachers will be shown how to select tasks that mirror the complexlty
of the PARCC items. Our mathematics department believes that providing teachers with examples of
more rigorous tasks which encompass a higher-level of cognitive demand will help teachers understand
the complexity of the PARCC reasoning and modeling tasks and therefore include these task types more
frequently in their daily instruction. ln addition, to ensure that special education teachers have access to
grade-level content information, special educators attend math professional development activities with
their general education counterparts. This will continue. This ensures that all teachers have the same
content foundation and access to research based instructional practices and resources. This also allows
math and special education teachers to better work together in order to adjust or adapt instruction for
their learners.
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Wicomico County has 10 Math professional development coaches. Two coaches work with teachers in
our 4 high schools, 3 coaches work in our four middle schools and 5 of them share duties in our L7
elementary schools. The Math professional development coaches have coaching as their primary
responsibility. ln addition to co-teaching with teachers, providing feedback on lessons, co-planning and
modeling strategies, they utilize an item bank from Measured Progress to select questions to be included
in all lnterim Assessments. The coaches will check for the alignment of the questions and ensure that
reasoning and modeling questions are included in each assessment. Necessary accommodations as
indicated in a student's IEP are provided for special education students. LEP students are also offered
additional assistance in understanding the context of the problems as they complete the lnterim
Assessments. These interim assessments are used to help gage instructional progress toward meeting
the standards. Following each assessment, the coaches meet with teams of teachers to discuss the results
and plan for student remediation if the data indicate it is needed.

For many, the shift away from concrete numbers to abstract symbols and representations gives rise to
another challenge that hampers many students in algebra I from proceeding on into a deeper
understanding of mathematics. To develop this understanding of the relationships between abstract
symbols and visual representations, educators are trained to systematically teach students how to
develop visual representations and how to connect these to the standard symbolic
representations. Students will initially use concrete models, before progressing to representational
models and finally abstract models, or equations. Each of these models demonstrates an understanding
of a mathematical concept and can be better used to understand student thinking. A distinction for
whether a student possesses conceptual understanding tends to be their use of a model. lf a model for
thinking isn't present, a student doesn't really understand a concept. Teachers will provide opportunities
for students to model problems and connect their models to specific strateg¡es. When strategies are
connected to context and make meaningful use of models, they help students develop a repertoire of
approaches to mathematical problems. When they are practiced without connections to models or
contexts, strategies become a list of steps that students find difficult to transfer to new situations.

Wicomico County has now partnered with eDoctrino to house our curriculum and assessment documents,
and generate data reports. eDoctrina is a web-based program that will allow our students to experience
online assessments using the various tools available in PARCC math.

To address the challenges of technology use in mathematics instruction and assessment, Algebra I

teachers will make use of the PARCC release items and the application items found in Discovery
Education's TechBook. Students have individualTech Book log-ins in which they can complete assignments
using a computer. This will provide students opportunities to practice solving problems and utilizing
technology for their responses. Teachers are also encouraged to model problem solving and then help
students identify which portions of the solution are most important in demonstrating an understanding
of reasoning and modeling. General education, interventionists, and special education teachers in Algebra
I have been provided access to the eDoctrina platform. This new tool connects teachers with items banks
containing PARCC released items as well as those items our district purchased from Measured
Progress. Many items within the eDoctrino platform are similar to the interactive items as displayed on
the PARCC Assessments.
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To help address the achievement gap among underperforming subgroups, Wicomico County math
teachers will be provided professional development in the area of developing growth mindsets. Research
by Carol Dweck and Jo Boaler has shown that the effects of a developing a growth mindset have resulted
in the increase in performance with all students, the sharpest increase with low-income, female and
African American students. These students are more likely to have a fixed mindset about intelligence and
talent. When students change their mindsets, and begin to believe they can achieve at high-levels, they
change their learning pathways and are successful. Key growth-mindset practices that will be emphasized
in the classrooms include: having students evaluate their own work using on-the-spot and interim
assessments, having students revise their work, encouraging multiple strategies for learning, peer-to-peer
learning, and relaying inspiring, posítive norms in math class. The professional development coaches will
take part in a book study led by supervisors on Mathematical Mindsets by Jo Boaler. The lead supervisors
have completed Jo Boaler's online Stanford course "How to Teach Math." Coaches will then utilize this
book to provide the professional development in each of their schools. ln addition to the training
provided by the coaches, the county will be offering a two-credit CPD course beginning in the spring of
2017. This course will include two components: L) an online discussion board focusing on the
Mothemoticol Mindsets book provided to particípants through general funds, and 2) in-class sessions led
by supervisors and coaches in which teachers will engage in a deeper understanding of growth mindsets
and interventions. ln the future growth mindset training will also be a part of the district's new teacher
induction program.

High School Assessment (HSAI Biologv
Question 1: Describe the challenges in Biology.
ldentify challenges for students requiring special education services, students w¡th l¡m¡ted English
proficiency, and students failing to meet, or failing to make progress towards meet¡ng State
performance standards.

ln 201-l-, the Framework for K-L2 Science Education was released. Two things were immediately clear -
the Framework would be used to guide the development of new science standards and Maryland would
take a leadership role in the development and implementation of these standards. At that time, Wicomico
County Public Schools, along with many other LEAs, began to pivot professional development to include
focus on the Science and Engineering Practices, Crosscutting Concepts, and Disciplinary Core ldeas
identified in the Framework. ln April 20L3, the Next Generation Science Standards (NGSS) were released,
and the Maryland State Board of Education adopted them two months later. lt became evident soon after
adoption that MSA Science and the Biology HSA would be replaced by new assessments based on these
new state standards. ln response, Wicomico County Public Schools began curriculum development to
align with the vision and structure of the NGSS. The high school biology curriculum has been one of the
last courses to receive attention, due to the state's continued emphasis on the Core Learning Goals and
the Biology High School Assessment.

By the school year 20L6-t7 Maryland Counties had been transitioning toward the new curriculum, and a

new assessment for over two years. Students were still responsible for passing the HSA in Biology to
graduate however. To accommodate the misalignment, ln the fall of 20L6, MSDE announced the mínimum
passing score for the Biology HSA would be eliminated for 201"6-17. Students would meet the graduation
requirement by simply taking the HSA. The 2OI7 data revealed consistent gaps with several groups
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experienced throughout MSA and expected with the Next Generation Science Standards Biology
assessment.

Table L shows MSDE cumulat¡ve data for Biology 20L5-2017

Special Education and Limited Enelish Proficient Students
Our special education students have a wide variety of learning disabilities that require accommodations
in order to promote their academic success. Many of these students, like their LEP peers, struggle with
the amount of reading required on the HSA. Other disabilities, such as attention deficit, present problems
when students must sit for an extended period of time, such as during the HSA. 3L.7% of our first-time
test takers identified as special education students passed the 20L7 Biology HSA, which resulted in a gap

of 45.3 percentage points when compared to students who were not identified as Special Education. ln
looking at cumulative data for 2OL7, the gap is slightly less at 34.3 percentage points.

Our Limited English Proficient students struggle with reading English; in biology, these struggles can be
compounded by the vocabulary and technical language that is often used. This lack of proficiency in
English can be a barrier to the success of these students in Biology, particularly when one considers the
amount of reading in the lab sets and technical passages of the High SchoolAssessment. On the May 20L7
administration of the Biology HSA, Wicomico LEP students had a first-time test taker passingrate of 37.1%.
This resulted in a gap of 33.5 percentage points between students identifíed as LEP and those not
identified as LEP. MSDE data that is cumulative (students taking the test more than one time) shows our
LEP population with a pass rate of 4.6%and with the all proficient cumulative at54.2% the gap is even
wider aL 49.6%. While the number of LEP test takers has a large impact on the data, the size of the
achievement gap warrants a great deal of focus.

Biology teachers partner with ELL and Special Education staff to provide accommodatíons in daily
instruction. Many of these students also receive accommodations on the HSA, but assessment results
índicate that our special education and LEP students continue to have lower achievement than their
English-speaking and non-special education peers.

The NGSS have given rise to student challenges which seem to be more severe with the Special Education
and Limited English Proficient student populations. Special Education Students suffer a wide variety of
learning disabilities and require accommodations in order successfully connect and assimilate information
and processes. The inefficiency of Limited English Proficient students with the English Language in not
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Subgroup

All Tested

20ts
All

Proficìent
20L5

At¡

Profìc¡ent
Percent

2015

All Tested

2076

All

Proficient
2016

All

Profi c¡ent
Percent

?01 6

Al I Tested

2077

Ail
Prof¡cìent

20L7

All

Proficìent
Percent
)n17

All Students 1498 745 52.4 7623 a32 51.3 1,261 684 54.2

American lndìan or Alaska Native 3 2 66.7 5 4 80 4 2 50

As¡an 36 30 83.3 47 38 92.7 30 74.9

Black or African American 696 237 33.2 775 245 31-6 536 186 34.7

Hispanic/Latino of anv race 111 45 40.5 113 54 47.A LO2 44 43.7

Nat¡ve Hawa¡ian or Other Pac¡f¡c lslander 0 0 0 7 0 0 2 1 50

Wh¡te 596 444 74.5 6L2 438 7!.6 527 391 74.2

Two or more races 56 33 s8.9 76 53 69.7 30 57.1

Spec¡al Educat¡on !97 34 11.3 244 28 11.7 176 35 19-9

Um¡ted Enslìsh Proficient IL"EP) 75 4 5.3 79 5 6.3 65 3 4.6

Free/Reduced Meals f FARMsì 854 334 39.1 923 381 47.3 694 293 42.2



only read¡ng, but potent¡ally writing, speaking and listening can severely limit success in the area of
Science.

The requirement for students to read fluently non-fiction text in order to perform necessary procedures
and practices, as well as understand complex scientific theories and principles, can limit student success
not only in the classroom and lab, but on assessments as well. The ability to read directions, connect
background information, and then to express oneself can be a major limiting factor when working in the
area of science.

Question 2: Describe the changes or strategies, and the rationale for selecting the strategies and/or
evidence-based practices that will be implemented to ensure progress. lnclude timelines and method(s)
of measuring student progress where appropriate.
We are making a number of adjustments to further accelerate growth in science at the high school level.
County-wide professional development on the content and practices of the Next Generation Science
Standards is taking place throughout the year during all county-level professional days and we are in the
process of developing the new NGSS-aligned curricula. Local unrestricted funds were used to stipend
teachers for curriculum workshops in Summer 2017, Lead curriculum writers will attend the National
Science Teachers Association Professional Development Conference in October 201-7. Funding to support
the teachers registration, lodging, meals, and substitutes come from a variety of sources including local
funds, MSDE, and the Maryland Science Supervisors Association.

A unique professional learning experience took place in July, 2017, as Wicomico science teachers
collaborated with peers from across Maryland's Eastern Shore in a MISA ltem Writing workshop. The
Maryland lntegrated Science Assessment (MISA) replaced the Grade 5 & 8 Science MSA in the spring of
2OL7 , and will be offered in high school for the first time (replacing Biology HSA) in May 2018. At this
workshop, participants learned how to construct item sets, and produced several samples for grades 3-8.
Wicomico participants from the summer workshop helped to lead a similar experience for all district
science teachers at a full-day, locally-supported PD session in August, 20L7.

We are continuing our partnership with the other Eastern Shore LEA's in Science Professional
Development Academies at Salisbury University, funded through Math-Science Partnership Grants and
the allocation of MSDE STEM grant funds is being used to support integrated STEM/E-LiI modules in the
middle school science program. Aggressive grant writing at the county and school level in order to provide
additional materials, experiences, and innovations for middle school science students (Community
Foundation of the Eastern Shore, Monsanto Fund, Chesapeake Bay Trust) is taking place. ln the past
twelve months, the district science office has received two Chesapeake Bay Trust grants to support system
E-Lit/Science experiences for students and a summer professional development workshop for teachers.
Additionally, secondary science teachers in the district have succeeded in earning grants to implement
innovative projects in their schools and engage in high quality professional development experiences
beyond what can be supported with local funds.

The expansion of partnerships with community organizations to assist in providing meaningful, real-world
& problem-based learning experiences for middle school students (Nanticoke Watershed Alliance, Ward
Museum, Maryland Coastal Bays Program, Maryland Department of Natural Resources, U.S. National Park
Service, Salisbury University, University of Maryland - Eastern Shore) continues. These partnerships have
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proven to be an invaluable source of real world applications that are important to all students but
especially for those populations who may not have had similar opportunities in the past. Providing a true
context for the science applications is key to having students understand and make connections.

We recognize the important role of nonfiction reading in student success on science assessments. This
recognition was matched by the action of a collaborative professional learning experience for secondary
Science, along with English/Language Arts, Reading, and Social Studies teachers. ln previous years, Title
llA grant funds were used to engage these teachers in a collaborative study of the Probst/Beers book,
Reoding Nonfiction. These grant funds supported the purchase of a copy of the book for each teacher,
along with a full-day workshop conducted by the authors. Follow-up professional learning experiences
took place at both the school and the district levelfor the20L6-L7 schoolyear. ln 2017-18, new science
teachers are receiving specialized training in Disciplinary Literacy at a locally-funded training.

During the 2016-2017 school year, structured professional development sessions continued to focus and
build on these strategies as we foster independent readers that can better access course content. During
these sessions, teachers will hear success stories from our district and be given the opportunity to reflect
on how they can work together to effectively promote reading in all content areas. Utilizing the same
strategies in all classes will allow students to have consistency and make connections. The high school
ELA Professional Development coaches worked with science content PLCs to develop and implement
strategies supporting the use of non-fiction text in the high school science classroom.

Special education and ELL teachers participated in the nonfiction reading professional development in
order to enhance their ability to support biology and other content area teachers in the implementation
of reading strategies with students requiring these services. Our Special education and ELL teachers and
assistants provide support to targeted middle and high school science classes, based on enrollment of
students requiring these specialized services.

Hish School nt ÍHSAI Government
Question 1: Describe the challenges in Government.
ldentify challenges for students requiring special education services, students with limited English
proficiency, and students failing to meet, or failing to make progress towards meeting State
performance standards.

The implementation of the revised American Government HSAwith updated objectives and assessment
limits will continue to present challenges that are more pronounced with the Special Education and
Limited English Proficient student populations. Special Education Students present a wide variety of
learning disabilities and require accommodations ín order successfully connect and assimilate information
and processes. The inefficiency of Limited English Proficient students with the English Language in not
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only reading, but potentially writing, speaking and listening can potentially limit success in the area of
American Government. For the May 2017 test administration throughout WCPS, the special education
and ELL subgroups continue to perform poorly. While data from MSDE (see table 1) indicates the
proficient rate for SPED and ELL at 22S% and 6.8% respectively, for first time test takers, the special
education pass rate for the district was 25.4 % and the ELL pass rate was 39.5%. The requirement for
students to read fluently non-fiction text to understand complex theories and principles, can not only limit
student success in the classroom, but also performance on assessments as well. The ability to read
directions, connect background information, and then to express oneself can be a major limiting factor.
The ability of the system to identify and intervene when students cannot successfully read is imperative.

Table 1:

Government

All Tested

2015

Ail
Prof¡ cient

2015

Ail

Profic¡ ent
Percent

2075

All Tested

2076

Ail
Prof¡ c¡ent

20!6

Ail
Prof¡ c¡ent

Percent
2016

All Tested

2077

Ail
Prof¡cient

2077

All

Prof¡ c¡ent
Percent

) f)17

All Students 1052 78t 74.2 1376 748 57.3 1333 823 6r.1
American lndian orAlaska Native 4 4 10c 6 3 50 3 I 33.3
Asian 36 35 97.2 38 29 76.3 )I 4r. 78.4

Black or Afr¡can American 40e 228 56.2 ffi2 226 37.5 557 235 42.2

Hisoanic/Latino of anv race 62 42 67.1 94 47 50 tL4 52 4s.6
Native Hawai¡an or Other Pacific lslander C 0 c 1 0 0 c c

White 501 434 86.6 582 443 76.7 542 449 82.8
Two or more races 43 38 88.4 53 40 75.5 65 4(, 70.8

Specìal Education 105 32 30.5 19s 26 13.3 792 44 22.9

Limited Enelish Proficient ILEP) 31 10 21 7A 77 L4.7 73 5 6.8

Free/Reduced Meals IFARMSì 4S8 114 63.1 7t9 324 45.1 731 372 50.9

MSDE data represents cumulative scores for individual students tak¡ng the assessment multiple times.
All students are given access to the general education curriculum in the American Government classroom
to the maximum extent possible and appropriate. ln high school, SPED and ESOL teachers along with
paraprofessionals work collaboratively with Government teachers to ensure that students can access
content. The co-teaching model, gradual release model, and UDL principles are emphasized and teachers
provide tiered instruction while students are given multiple ways to demonstrate their learning.
Government teachers will continue to enhance their understanding of UDL principles to help them better
meet the needs of all students.

We have been transitioning back to having students take and pass the Government High School
Assessment as a requirement for graduation. The newly formatted Government HSA was reinstated in
2072-2013 as a graduation requirement and it now includes a writing component in the form of
constructed response items. ln2OL4-2OI5 allWicomico County LOth graders enrolled in a Foundations of
American Government class had to take and pass the assessment in the new format. Moving forward,
many changes are planned for the government assessment and bridge projects that will have a significant
impact upon how we teach the content. ln the fall of 20L8 government teachers will begin teaching the
new assessment limits for the Government HSA. As this will be the first-time teachers are working with
the new assessment limits and item types it will take time for teachers to develop a level of comfort with
them. By January 2020, items reflecting the new assessment limits and item types will be fully operational
and measured on the Government HSA.

According to WCPS district data, our percent pass rate fell from 74.2% for all students in 20L5 to 57.3%
for all students in 20L6. WCPS made some gains during the May 2017 HSA administration with a district

Maryland Goals, Objectives and Strategies 56



pass rate of 61.7%. ln reviewing the scores for 201-6 and2O17 however, they are significantly lower for
Special Education (22.9%l and English Language Learners (6.8%), and while that number only reflects 5
students, the data is still alarming. Free and Reduced Meals (FARMS) students scored lower at 50.9% and
African American students scored 42.2o/o.

Providing adequate support for our LEP students will continue to be a priority as the number of students
increase. For this population of students, additional support is needed in helping students acquire
background knowledge about American Government. Along with the challenge of increasing background
knowledge, more student support, is needed to meet the increased student needs as it pertains to writing.
The LEP and government teachers will contínue to work together to collaborate to ensure student success
as well as support with organizing and sequencing large quantities of information. This is especially true
for some of our SPED students who struggle with organization as a whole.

Another huge challenge will be the timing of the Bridge Projects for those students who do not pass the
Government HSA. Currently Bridge Projects are an option for all students who do not meet the passing
score of 394 after failing the test twice. lt is more difficult for students to fail the test twice within a

reasonable time since the October test administration has been dropped. WCPS found this administration
very helpful because we were able to get students in to school in August, remediate them for a few weeks
in September and have them retake the test in October. lf they passed they did not need to do the Bridge
project. lf they failed, they had failed twice and were able to start Bridge and had time before they
graduated in May. Without the October testing if a student fails the May administration the next time
the test is given is January. That is a long time to have the student out of the course before a retest is
given. By the t¡me the scores are returned, students have very limited time to complete a Bridge project.
lf students need to complete more than one project, there is not enough time to complete all of the work
required to graduate. Unfortunately, the largest groups of students who complete the Bridge projects for
graduation are the Special Education students and the Limited Englísh Proficient (LEP) students. These
are the same two groups that scored the lowest percent pass rate according to district data. Students
who need additional time to complete assignments may well be at a larger disadvantage with this
schedule.

WCPS will need to provide additional funding as it considers options for assisting the students who are
not able to pass the Government Bridge projects. Currently it pays teachers to score the projects. ln
addition, teachers are given Bridge as a duty period on some of the school schedules. WCPS will need to
find additional ways to work with students throughout the course of the day without losing courses that
are currently being taught in the schedule. ln addition, WCPS may need to find times outside of the
traditional school day to work with students to complete the projects and will need to find additional
funding to pay teachers to score the projects.

Question 2: Describe the changes or strategies, and the rationale for selecting the strateg¡es andlor
evidence-based practices that will be implemented to ensure progress. lnclude timelines and method(s)
of measuring student progress where appropriate.

ln order to help students transition back to taking the Government HSA, the American Government
teachers have worked on transitioning the countywide assessments back to benchmark assessments.
Prior to 2Ot4-20I5, WCPS moved its benchmark assessments to midyear and final exams for the course.
At the time, this was a prudent move because it decreased the amount of testing time for a course that
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was no longer considered 'high stakes' and students did not need to pass the assessment. Last year we
returned to a three-benchmark model to help teachers better prepare students for the HSA. Teachers
will obtain formative data more frequently to inform instructional decisions. SPED and ESOL teachers are
included in the data conversations about how best to meet the needs of those students in their caseload.
ln addition, we have added a writing component to the countywide assessments that model the
constructed response items on the HSA. The writing component of the benchmark assessments is the
focus of the assessment program. Allgovernment teachers are encouraged to use a constructed response
benchmark as a part of the Student Learning Objective for the year. Government teachers will continue
to use sample HSA selected response and constructed response items as a part of their daily instructional
practice. These sample items reflect the format and expectations of the Government High School
Assessment and also provide students with multiple opportunities to experience the format and examine
content that will be assessed on the Government HSA.

To help teachers in the process, the focus for professional development for social studies over the next
two to three years is on argumentative writing. Students must be able to clearly communicate their
thoughts and ideas through writing. Teachers are finding that th¡s is an area that we must address with
students if we want them to be able to read, write, and think like historians. To this end, several copies
of the text entitled: Readins, Thinkins, and Writins About Historv: Teachins Argument Writing to Diverse
Learners in the Common Core Classroom. Grades 6-l-2 (Common Core State Standards for Literacv)were
purchased for each school. All of the content led professional development will revolve around key
concepts found in this text and will include ESOL and SPED teachers. A group of teacher leaders who have
experience with teaching writing and debate as well as teaching advanced placement students are
developing the professional development sessions for the teachers.

lnstructional resources have been, and will cont¡nue to be used to assist students in deepening their
understanding of American Government. The county has purchased annual teacher subscriptions for TCI's
Government Alive program. This resource provides teachers with the most current ínformation to make
the content more relevant and engaging for all students. ln addition, this resource helps teachers make
connections within the content and provides opportunities for students to demonstrate their mastery of
content in a variety of ways. lt provides a great dealof background information on contemporary issues
that students need to know and understand in or to make meaning of political cartoons, charts, graphs,
and other supplemental materials in American government. This is especially important for our LEP

population as they struggle with background knowledge and understanding of American Government
structures. Teachers continue to use past public release items as sample assessment items as they work
with students to prepare for the Government HSA. These resources also assist teachers with designing
appropriate formative and summative assessments for their own students.

Professional development designed to address the addition of the constructed response writing required
on the HSA will contínue. The government teachers will continue to meet in quarterly PLCs in order to
review student performance data and determine strategies to help students in areas of difficulty. Circle
scoring has been used in the past at the district level and will continue to be used at the school level to
ensure that all teachers are scoring the countywide constructed response items in a similar manner. This
process will continue this year as we focus on student writing in all grade levels.

To address the needs of special education students the special education teachers and paraprofessionals
work collaboratively with general educators in the government classrooms to ensure that students are
able to access content. Through our data management system, the classroom teacher and the special
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educator has immediate access to students' lEPs and 504s, as well as students' educational testing and
supplementary accommodations, goals and objectives.

Another strategy teachers will be provided professional development on is the interactive notebook. The
interoctive notebook was developed by TCI to accompany their educational products and assist students
with organization of thoughts and ideas. Many teachers have started using them as a way of having
students keep all classroom materials organized. Several government teachers use a modified interactive
notebook and will be sharing their process with all government teachers in our first professional learning
community meeting. ln addition, government teachers will be sharing strategies at our first meeting that
they have used that were very successful in helping students learn and understand the principles of
government. We believe understanding the foundation of American government is essential to students'
understanding of the American governmental system.

During the 2013-2014 school year, WCPS began the transition process for moving the ninth grade Modern
World History course to the eleventh grade, and moving the Modern United States History course to the
ninthgrade. Bychangingthescopeandsequenceofcoursesatthehighschoollevel,studentsareentering
the 10th grade Foundations of American Government course with significant background in modern U.S.

history. We have found that students need to know the history of the United States in order to have a
better understanding of the American system of government. During the 201-4-15 school year two of the
county's high schools completed the transition. The 20L5-16 school year began the two-year transition
process for the remaining two schools. The final phase of the transition at both the middle and high
school levels has taken place during the 2016-20L7 school year.

WCPS will also be changing the sequence of courses at the middle school level. The purpose of th¡s
transition will be to provide greater continuity of concepts and content across the middle and secondary
social studies program. By the 20L7-2OL8 school year the scope and sequence will include the following:

6th grade - Ancient Civilizations
7th grade - Early World History
8th grade - Early United States History
9th grade - Modern United States History
1-0th grade- Foundations of American Government
1-Lth grade- Modern World Hístory

After all the transitions are complete WCPS scope and sequence will be in alignment with MSDE and will
make more sense sequentially as students move through the WCPS social studies program. The courses
will no longer be jumping from ancient to United States, back to world history. The content will build upon
the previous class period and students will enter classes with background information to help them in the
next course they are taking.

Funding to support the increase of student performance on the Government HSA, to procure up to date,
high quality instructional resources, and to implement the changes to WCPS's scope and sequence has

beenprovidedthroughtheuseofTitlellAandSchoollmprovementgrants. lnaddition,teachersreceive
funding from WCPS's general fund in the area of materials of instruction. This funding provides each
school and teacher with the ability to purchase updated additional resources for use in their classroom
with their particular group of students. Funding must be maintained or increased to support the growing
needs of the LEP and Special Education populations.

Maryland Goals, Objectives and Strategies 59



During the 2017-201"8 school year a government teacher and an ESOL teacher are implement¡ng the co-
teaching model and have been working together in the classroom with the LEP student population over
the past three years. These two teachers have developed a positive rapport and level of trust that is

needed to teach in a co-teaching environment. However, there is a need for more classes and more
teachers to teach the LEP students. The students who are fortunate to be in the class with the co-teaching
model, recognize that both teachers are in the classroom to provide support to all students. To help this
model of providing support for our growing LEP population these two teachers will provide professional
development training and support to teachers who have increased numbers of LEP students in their
classes.
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2017 BRIDGE TO EXCELLENCE MASTER PLAN

ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb, lc, le, lf, lg, lh, li, lj,
llq ll" lm, ln, lo, lp, lt
Category 2: La, Ld, Lq, tr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2i, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4; 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i, 4j, 4k, 41, 4m, 4n, 40, 4p, 4q,

4r,4s,4t,4w
Category 5: 5a, 5b

Category 1:lb, lc, le, lf; lg, lh, li, lj,
1k, ll, lm, ln, 1o, lp, lt
Category 2: ta, !d, tq, Lr+, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3j, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4n, 40,

4p, 4q, 4r, 4s, 4L, 4w

Category 5: 5a, 5b

Yes

Yes

April 23-June

4,2018

January 8-

February 2,

2018

May 7-June

8, 20r8
July 23, 2018

English Language

Arts/Literacy and

Mathematics

MISA and

Government

3-1 I

9-12

State

Mandated

State

Mandated

PARCC helps teachers

and parents determine if
younger students are

acquiring skills and

knowledge needed to
advance to the next
grade level, while older
students can see ifthey
are on track to graduate,

ready for college and

Tests that measure
school and individual
student progress toward
Maryland's High School
Core Learning Goals.

Partnership for
Assessment of
Readiness for
College and Career

(PARCC)

High School

Assessments (HSA)

Assessment Template 6!



2017 BRIDGE TO EXCELLENCE MASTER PLAN

AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb,le, lg, lh, li, lj, ll, ln,
lo, lt
Category 2: ta, td, tq, tr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3d, 3p, 3m, 3q

Category 4: 4a, 4c, 4e, 4j, 4k, 4l, 4m,

4n,40,4p,4q,4r, 4w

Category 5: 5b

Category 1:lb, le, lg, lh, lj, lk, ll, lo,
It
Category 2: La, Ld, tq, Lr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3e, 3f , 39, 3i, 3k, 3m,

3p,3q

Category 4: 4a, 4c, 4d, 49, 4h, 4i, 4i,

4k, 41, 4m, 4n, 4c, 4p, 4q, 4r, 4w

Category 5: 5b

Yes

Yes

Ma¡ch 12 -
May 18,

2018

March 19-

May 4, 2018

Science

English Language

Arts/Literacy and

Mathematics

5, 8 and l0

3-8 and I I

State

Mandated

State

Mandated

Assessment in science

for students with
significant cognitive
disabilities who are

unable to participate in
the Science Maryland
School Asscssment,

even with
accommodations,

A comprehensive

assessment system

designed to promote

increasing higher

academic outcomes for
students with significant
cognitive disabilities in
preparation for a broader

array of post-secondary

outcomes. The MSAA is
designed to assess

students with significant
cognitive disability and

me¿$ures academic

content that is aligned to
and derived from
Maryland's content

standa¡ds.

Altemate Maryland
School Assessment -
Science (Science Alt-
MSA)

Multi-State Alternate

Assessment (MSAA)
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2017 BRIDGE TO EXCELLENCE MASTER PLAN

AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb, le, li, lj, lk, ll, lm, lo
Category 2: Ld, lq,2a,2b,2c,2d,
2e,2f,29,2h,2i,2i,2k
Category 3: 3a, 3d, 3f, 39, 3m, 3n,

3q

Category 4: 4a, 4b, 4c, 4r, 4v, 4w

Category 5: 5a, 5b

Category 1:lb, lc, le, lf, lg, lh, 1i, lj,
lk, ll, lm, ln, 1o, lp, lt
Category 2: La, td, tq, tr*, 7s*,2a,

2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3¡, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i, 4j, 4k, 4 , 4m, 4n, 40, 4p, 4q,

4r,4s,41,4w
Category 5: 5a, 5b

Yes

Yes

January 8-

Feb 9,2018

September 5-

October 10,

2017

English Language

Proficiency

Social

Foundations,

Language and

Literacy,

Mathematics, and

Physical Well-
Being and Motor
Development.

K-12

Kindergarten

State

Mandated

State

Mandated

ACCESS for ELLs
stands for Assessing

Comprehension and

Communication in
English State-to-State

for English Language

Leamers. It is a large-

scale test of English

language proficiency.

Provides information
about what foundational

knowledge and skills
children have and can

demonstrate as they

transition into

kindergarten and what

supports they will need

to actively and

effectively engage in and

benefit from classroom

instruction. The KRA
includes items that

measure school
readiness.

English Language

Proficiency

Assessment (ELPA):
ACCESS for ELLs
2.0

Kindergarten

Readiness

Assessment (KRA)

Assessment Template 63



2017 BRIDGE TO EXCELLENCE MASTER PLAN

ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb, lc, le, lf, lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: La, td, Lq, tr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 2g, 2h, 2i, 2i, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4e, 4j, 4k, 4 ,

4m, 4n, 4o, 4p, 4q, 4r, 4s, 4w

Category 5: 5a, 5b

Category 2: Lq, 2a, 2b, 2c, 2d, 2e,

2f,29,2h,2i,2j,2k
Category 3:3m, 3q

Category 4: 4w

Category 5: 5a, 5b

Yes

No Used for
baseline data

Ma¡ch 5-23"

2018

Grades 3-1 I
2017 -
September

18-29, Grade

2 November

l-10,
2018 - Grade

2 January 2-

12, Grades 3-

I I March 26-

April 13

Grade 2 May
2l-23

Science

Reading

5and8

2-11

State

Mandated

Locally
Mandated

A measure of student

achievement in science

in grade 5 (testing

content from grades 4

and 5) and grade 8

(testing content from
grades 6, 7, and 8).

MISA is aligned to the

Next Generation Science

Standards (NGSS),

which were adopted by

the Maryland State

Board of Education in
2013, and meets the

federal testing

requirements of the

ESEA.

A computer-adaptive

reading assessment for
students that measures

reading comprehension

on the Lexile
Framework@ for
Reading.

Maryland Integrated

Science Assessment

(MrsA)

Reading Inventory
(RI)
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2017 BRIDGE TO EXCELLENCE MASTER PLAN

A¡INUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:le, lg, lh, li, lj, lk, ll, lo,
lp, lt
Category 2: tq, 2a, 2b, 2c, 2d, 2e,

2f,29,2h,2i,2i,2k
Category 3: 3d, 3f, 39, 3k, 3m, 3q

Category 4: 4d, 4e, 4r, 4s, 41, 4w

Category 5: 5a, 5b

Applicable as approved by College

Board

Category 1:le, lg, lh, li, lj, lk, ll, lo,
lp, lt
Category 2: lq, 2a, 2b, 2c, 2d, 2e,

2f,29,2h,2i,2j,2k
Category 3: 3d, 3f, 39, 3k, 3m, 3q

Category 4: 4d, 4e, 4r, 4s, 4T, 4w

Category 5: 5a, 5b

Yes-Based upon

College Board

Approval

Yes

October l l,
2017

December 6-

7,2017

Verbal reasoning

skills, critical
reading skills,

math problem-

solving skills, and

writing skills

Verbal reasoning,

sequences,

analogies, and

quantitative

reasoning.

l0

2

Locally
Mandated

Locally
Mandated

Provides firsthand
practice for the SAT I:
Reasoning Test and SAT
II: Writing Test. Scores

are used to qualifr
students for National
Merit Scholarship

Corporation's (NMSC)

Scholarship progftrms

A cognitive abilities test

that assesses constructs

such as logical thinking
ability, abstract thinking
skills, and verbal and

quantitative reasoning.

Preliminary

Scholastic Aptitude
Test

(PSATAIMSQT)

InView Cognitive
Abilities Test
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2017 BRIDGE TO EXCELLENCE MASTER PLAN

AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:le, lg, lh, li, lj, lk, ll, lo,
lp, lt
Category 2: tq, 2a, 2b, 2c, 2d, 2e,

2f,29,2h,2i,2i,2k
Category 3: 3d, 3f, 39, 3k, 3m, 3q

Category 4: 4d, 4e, 4r, 4s, 4t, 4w

Category 5: 5a, 5b

Applicable as approved by College

Board

Category 1:le, lg, lh, li, lj, lh ll, lo,
lp, lt
Category 2: tq, 2a, 2b, 2c, 2d, 2e,

2f,29,2h,2i,2j,2k
Category 3: 3d, 3f, 39, 3k, 3m, 3q

Category 4: 4d, 4e, 4r, 4s, 41, 4w

Category 5: 5a, 5b

Applicable as approved by College

Board

Yes-Based upon
College Board

Approval

Yes-Based upon

College Board

Approval

March 7,

2018

May 7-18,

20r8

Reading

Writing
Mathematics

Art History,

Physics 1:

Algebra-based,

Biology, Music
Theory, Calculus

AB, Calculus BC,

Chinese Language

and Culture

Seminar,

Comparative

Government and

Politics, World
History,

Computer Science

A Spanish

ll

9-t2

Locally
Mandated

NA

A test that measures

critical reading, writing,
and mathematical

reasoning skills students

have developed over

time and skills they need

to be successful

academically.

Provides students

eaming a "qualiffing"
grade on one or more AP
Tests the opportunity to
be awarded credit or
advanced placement

Scholastic Aptitude
Test (SAT)

Advanced Placement

Tests (AP Tests)
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2017 BRIDGE TO EXCELLENCE MASTER PLAN

AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Language and

Culture, English

Language and

Composition,

English Literature

and Composition,

European History,

French Language

and Culture,

Spanish Literature

and Culturc,

German Language

and Culture,

United States

History, Italian
Language and

Culture,

Macroeconomics,

Japanese

Language and

Culture, Physics

2: Algebra-Based,

Physics C:

Mechanics and

Magnetism,
Psychology,

Statistics, United

States Govemment

and Politics

Assessment Template 67



2017 BRIDGE TO EXCELLENCE MASTER PLAN

AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category l":lb, lc, le, lf lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2; ta, !d, tq, tr*, Ls*,2a,

2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e,3f,39,

3h, 3¡, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i, 4i, 4k, 41,4m, 4n, 4o, 4p,4q,

4r,4s,4t,4w
Category 5: 5a, 5b

Category l:lb, lc, le, lf, lg, th, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: La, Ld, Lq, Lr*, Ls*,2a,

2b, 2c, 2d, 2e, 21, 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h,3i,3i,3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f , 49,

4h, 4i, 4j, 4k, 4l,,4m, 4n, 40,4p, 4q,

4r,4s,4t,4w
Category 5: 5a, 5b

Yes

Yes

November 7,

2017

Ma¡ch 6,

2018

May22-23,
20r8

November 7,

2017

Iuwary 25,
2018

April12,
2018

May22,
20r8

Math

Math

l-2

l-2

t-2

3-5

3-5

3-4

5

Locally
Mandated

Locally
Mandated

To gather evidence

about what students

know and understand"

misconceptions, and

incomplete knowledge

in order to inform
instruction.

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

in order to inform
instruction.

Math Primary

Interim Assessment I

Assessment 2

Assessment 3/
Cumulative

Math Intermediate

Interim Assessment 1

Assessment 2

Assessment 3

Assessment Template 68



2017 BRIDGE TO EXCELLENCE MASTER PLAN

ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb, lc,le, lf, lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: ta, td, tq, tr*, !s*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2i, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i, 4j, 4k, 41, 4m, 4n, 4c, 4p, 4q,

4r,4s,41,4w
Category 5: 5a, 5b

Category 1:lb, lc, le, lf, lg, th, li, lj,
llq ll, lm, ln, lo, lp, lt
Category 2: ta, td, tq, tr*, Ls*,2a,

2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c,3d,3e, 3f, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4; 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i, 4j,4k,41, 4m,4n,40,4p,4q,
4r,4s,41,4w
Category 5: 5a, 5b

Yes

Ycs

October 16-

17,2017

December

l8-t9,2017

May24-25,
2018

May l7-18,
2018

October 18-

19,2017

December

t8-19,2017

February 22-

23,2018

Math

Math

6

7

Locally
Mandated

Locally
Mandated

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

in order to inform
instruction.

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

in order to inform
instruction.

Math Assessment

Unit I

Unit 3/Cumulative

Iowa Algebra
Readiness

Assessment

Unit 2

Math Assessment

Unit I

Unit 2

Unit 3

Assessment Template 69



2017 BRIDGE TO EXCELLENCE MASTER PLAN

AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb, lc, le, 1t lg, lh, li, lj,
lk, ll, lm" ln, lo, lp, lt
Category 2: La, Ld, Lq, tr* , ts* ,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c,3d,3e, 3f, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i,4j, 4k, 4l., 4m, 4n, 40, 4p, 4q,

4r,4s,4t,4w
Category 5: 5a, 5b

Category 1:lb, lc, le, lf, lg, lh, li, lj,
lk, 11, lm, ln, lo, lp, lt
Category 2: 1.a, td, tq, Lr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3¡, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h,4i, 4i, 4k, 41, 4m,4n,40, 4p,4q,

4r,4s,4t,4w
Category 5: 5a, 5b

Category l:lb, lc, le, lt lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: Ia, Ld, Lq, Lr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Ycs

Yes

Yes

October 5-6,

2017

November 20
-21,2017

January l8-
19, 20r8

October 18-

19,2017

November

30-

December l,
2017

February l-2,
2018

October 9-10,

2017

Math

Math

Math

7

8

8-t2

Mandated

Locallv

Locally
Mandated

Locally
Mandated

To gather evidence

about what students

know and understand"

misconceptions, and

incomplete knowledge

in order to inform
instruction.

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

in order to inform
instruction.

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

Transitional Algebra

Unit I

Unit2

Unit 3

Math Assessment

Unit I

Unit2

Unit 3

Algebra I
Unit I

Unit 2
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ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f , 49,

4h,4i, 4j,4k,41, 4m, 4n, 40,4p,4q,
4r,4s,4T,4w
Category 5: 5a, 5b

Category 1:lb, lc, le, lt lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: La, td, tq, tr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e,3f,39,
3h,3i,3j,3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f, 49,

4h, 4i, 4j, 4k, 4l, 4m, 4n, 4o, 4p, 4q,

4r,4s,4T,4w
Category 5: 5a, 5b

Category 1:lb, lc, le, lt lg, lh, li, lj,
lk, ll, lm, ln, lo,lp, lt
Category 2; La, Ld, Lq, Lr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h,3i,3i,3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f , 4g,

4h, 4i,4i,4k,4|, 4m, 4n, 40, 4p, 4q,

4r,4s,4t,4w Category 5: 5a, 5b

Yes

Yes

October 3 1-

November l,
2017

November

20-21,2017

October 4-5,

2017

October 31 -
November l,
2017

December 6-

7,2017

October 12-

13,20t7

November

t4-15,2017

January l6-
t7,2018

Math

Math

8-12

9-12

Locally
Mandated

Locally
Mandated

in order to inform
instruction.

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

in order to inform
instruction.

To gather evidence

about what students

know and understand,

misconceptions, and

incomplete knowledge

in order to inform
instruction.

Unit 3

Unit 2

Unit 3

Algebra II
Unit I

Unit 2

Unit 3

Geometry

Unit I
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ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category l:lb, lc, le, 1f lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: !a, Ld, 1q, 1r*, ts*, 2a,

2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2i, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 31 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 4f , 49,

4h, 4i, 4j, 4k, 4l, 4m, 4n, 40, 4p, 4q,

4r,4s,4t,4w
Category 5: 5a, 5b

Base line data

Base line Data

No content writing accommodations.

Other non-writing accommodations
provided as appropriate.

Yes

Yes

Yes

Yes

May 1-4,

2018

January 2-

February 2,

2018

April23-May
2s,2018

September

18-October

23,2017
March 19-

April20,
2018

September

19,2017

Math

Reading

Reading

ELA

t2

K

t-2

3-5

Locally
Mandated

Locally
Mandated

Locally
Mandated

Locally
Mandated

Used to assess the level

at which students are

prepared to enroll in
credit-bearing math

coursework in college
having completed a

mathematics transition
course during their
senior year.

BAS is an individual
reading analysis tool
used to determine each

student's guided reading

level at the beginning of
the school year.

BAS is an individual
reading analysis tool
used to determine each

student's guided reading

level at the beginning of
the school year.

Determine student

baseline level of writing
proficiency; identi$
areas of strength and

instructional need

Math College and

Career Readiness

Reassessment

Benchmark

Assessment System

Benchmark

Assessment System

Elementary

Diagnostic Writing
Task
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AIINUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

Category 1:lb, lc, le, lt lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: La, Ld, Lq, Lr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3i, 3j, 3k, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4e, 41, 49,

4h, 4i, 4j, 4k, 41, 4m, 4n, 40, 4p, 4q,

4r,4s,41,4w
Category 5: 5a, 5b

No content writing accommodations.

Other non-writing accommodations
provided as appropriate.

No content writing accommodations.

Other non-writing accommodations

provided as appropriate.

No content writing accommodations.

Other non-writing accommodations
provided as appropriate.

Yes

Yes

Yes

Yes

February 2l-
22,2018

September

18-20,20t7

Mwch26-28,
2018

September 7-

28,2017

ELA

Writing

Writing

Writing

l-5

6-8

6-8

9-12

Locally
Mandated

Locally
Mandated

Locally
Mandated

Locally
Mandated

Determine performance

on designated MDCCRS
standards through

listening comprehension

To gather baseline data

regarding grade level

standards in order to

drive instruction

Comparative data on

effectiveness of
instructional practices.

Baseline data for
following year (in select

grades) to inform
instructional practices.

To provide teachers with
students' baseline

writing proficiency in
order to inform
instruction To provide

teachers with students'
proficiency levels on

Elementary Mid-year
ELA Interim

Middle School
Literary Analysis
Writing Diagnostic

Middle School

Literary Analysis
Writing Summative

High School Literary
Analysis Writing
Diagnostic
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ANNUAL UPDATE ASSESSMENT ADMINISTERED BY LEA

No content writing accommodations.

Other non-writing accommodations

provided as appropriate.

Category 1:lb, lc, le, lf, lg, lh, li, lj,
lk, ll, lm, ln, lo, lp, lt
Category 2: La, Ld, Lq, Lr*, ts*,2a,
2b, 2c, 2d, 2e, 2f , 29, 2h, 2i, 2j, 2k

Category 3: 3a, 3b, 3c, 3d, 3e, 3f, 39,

3h, 3j, 31, 3m, 3q

Category 4: 4a, 4b, 4c, 4d, 4n, 40,

4p,4q, 4r,4s,4T,4w
Category 5: 5a, 5b

Yes

Yes

Ma¡ch 26-

April 18,

20r8

November

t3-1s,2017

February 5-7,

2018

April23 -25,

2018

Writing

Government

9-12

10-12

Locally
Mandated

Locally
Mandated

selected reading

literature MDCCR
standards To expose

students to the format

and style of PARCC

items

To provide teachers with
students' growth in
writing proficiency in
order to inform
instruction. To provide

teachers with students'
proficiency levels on

selected reading

MDCCR standards.

To expose students to

the format and style of
PARCC items

To determine level of
students' mastery of
government HSA
content; inform
instruction, and to
prep¿¡re students to take

the govemment HSA

High School Literary
Analysis Writing
Summative

Govemment

Benchmark I

Benchmark 2

Benchma¡k 3
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